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On March ً׎א׎א ًז׏ dɖring Ɏhe ɀchedɖled ɀpring holidaɵɀً Yɖkonټɀ
DeparɎmenɎ of EdɖcaɎion eɴɎended Ɏhe break ɖnɎil April ד׏
٢GoɮernmenɎ of Yɖkonً ׎א׎אa٣ِ 

Inٮperɀon ɀchooling did noɎ reɀɖme afɎer Ɏhe breakً and Ɏhe ɎerriɎorɵ
began aɎٮhome learning for Ɏhe remainder of Ɏhe ׎אٮח׏׎א ɀchool ɵear
٢Yɖkonټɀ DeparɎmenɎ of EdɖcaɎionً ׎א׎אaً ׎א׎אb٣ِ EdɖcaɎorɀ in Yɖkon
had Ɏo qɖicklɵ adjɖɀɎ Ɏheir deliɮerɵ of edɖcaɎionً ɯhile addreɀɀing Ɏheir
oɯn concernɀ and ɖncerɎainɎieɀ ɯiɎh Ɏhe groɯing pandemicِ 

Thenً inٮɀchool learning reɀɖmed for Ɏhe ׏אٮ׎א׎א ɀchool ɵear ɯiɎh
enhanced and dɵnamic healɎh and ɀafeɎɵ meaɀɖreɀً inclɖding phɵɀical
diɀɎancingً changeɀ Ɏo roɖɎineً and maɀk reqɖiremenɎɀ ٢GoɮernmenɎ of
Yɖkonً ׎א׎אb٣ِ
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This research eɴplores Ɏhe ɯaɵs bɵ ɯhich Ɏhe COVIDח׏ٮ
pandemicً associaɎed pɖblic healɎh measɖresً and resɖlɎing
changes Ɏo Ɏhe deliɮerɵ of edɖcaɎion haɮe impacɎed Ɏhe
healɎh and ɯellٮbeing of Kא׏ٮ edɖcaɎors in Ɏhe Yɖkonِ

BACKG«OÈND
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TeȸȸiɎȒȸial ȸeɀȵȒȇɀeɀ ɎȒ Ɏhe ȵaȇdeȅicً ɀɖch aɀ Ɏȸaɮel ȸeɀɎȸicɎiȒȇɀً ɀelfٮ
iɀȒlaɎiȒȇ ȸeȷɖiȸeȅeȇɎɀً aȇd ȅaɀk ȅaȇdaɎeɀً alȒȇg ɯiɎh a ȵȸȒȅȵɎ
ɖȵɎake Ȓf ɮacciȇeɀً aȸe laɖded fȒȸ keeȵiȇg caɀe cȒɖȇɎɀ ɯiɎhiȇ Ɏhe
ɎeȸȸiɎȒȸɵ lȒɯ ɖȇɎil Jɖȇe ٢ ׏א׎אMcPheeٮKȇȒɯleɀ eɎ alًِ ٕ׏א׎א YɖkȒȇ
GȒɮeȸȇȅeȇɎً אא׎אa٣ِ Siȇce Ɏheȇً Ɏheȸe haɮe beeȇ ɀeɮeȸal ȒɖɎbȸeakɀ
ɯiɎhiȇ Ɏhe YɖkȒȇٔɀ ɖȸbaȇ ceȇɎȸeً WhiɎehȒȸɀeً ɯheȸe ȇeaȸlɵ Ɏhȸeeٮ
ȷɖaȸɎeȸɀ Ȓf Ɏhe ȵȒȵɖlaɎiȒȇ ȸeɀide ٢YɖkȒȇ Bɖȸeaɖ Ȓf SɎaɎiɀɎicɀً ٣ً׎א׎א
aȇd ɯiɎhiȇ ȸɖȸal cȒȅȅɖȇiɎieɀ ɀȵȸead acȸȒɀɀ Ɏhe ɎeȸȸiɎȒȸɵ ٢YɖkȒȇ
GȒɮeȸȇȅeȇɎً אא׎אa٣ِ

ThȸȒɖghȒɖɎ Ɏhiɀ ȵaȇdeȅicً edɖcaɎȒȸɀ haɮe beeȇ fȒȸced ɎȒ cȒȇɎeȇd
ɯiɎh dȸaȅaɎic chaȇgeɀ ɎȒ all aɀȵecɎɀ Ȓf Ɏheiȸ ȵeȸɀȒȇal aȇd ȵȸȒfeɀɀiȒȇal
liɮeɀِ Thiɀ iȇclɖdeɀ ȇaɮigaɎiȇg a cȒllecɎiɮe glȒbal Ɏȸaɖȅaً dɵȇaȅic
ȇaɎiȒȇal aȇd ɎeȸȸiɎȒȸial ȅaȇdaɎeɀً diɀȸɖȵɎiȒȇɀ ɎȒ Ɏhe edɖcaɎiȒȇal
ɀɵɀɎeȅً eɮȒlɮiȇg healɎh aȇd ɀafeɎɵ ȒȵeȸaɎiȒȇɀ ɯiɎhiȇ Ɏhe ɀchȒȒlً aȇd
ȸecȒȇciliȇg Ɏheiȸ ɎhȒɖghɎɀ aȇd feeliȇgɀ abȒɖɎ Ɏheɀe haȵȵeȇiȇgɀِ
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TȒ ɖȇdeȸɀɎaȇd Ɏhe iȅȵacɎɀ Ȓf Ɏhe ɀɖɀȵeȇɀiȒȇ Ȓf faceٮɎȒٮface leaȸȇiȇg
Ȓȇ ɀɎɖdeȇɎ ɀɖcceɀɀً Ɏhe DeȵaȸɎȅeȇɎ Ȓf EdɖcaɎiȒȇ diɀɎȸibɖɎed a ɀɖȸɮeɵ
iȇ Ɏhe ɀɖȅȅeȸ Ȓf ׎א׎א ɎȒ ɀchȒȒl ɀɎaff ٢YɖkȒȇټɀ DeȵaȸɎȅeȇɎ Ȓf
EdɖcaɎiȒȇً ׎א׎אa٣ِ Fiȇdiȇgɀ ɀhȒɯed ɎhaɎ ۏבב Ȓf edɖcaɎȒȸɀ ɯeȸe ȇȒɎ
cȒȇfideȇɎ iȇ Ɏheiȸ ȵȸeȵaȸedȇeɀɀ ɎȒ Ɏeach ɖɀiȇg digiɎal ɎȒȒlɀ ٢YɖkȒȇټɀ
DeȵaȸɎȅeȇɎ Ȓf EdɖcaɎiȒȇً ׎א׎אa٣ِ Sȵecificallɵً Ɏheȸe ɯaɀ a ȇeed fȒȸ
cȒȇɀiɀɎeȇɎ aȇd Ɏiȅelɵ iȇfȒȸȅaɎiȒȇ fȸȒȅ adȅiȇiɀɎȸaɎȒȸɀً aȇd
ȵȸȒfeɀɀiȒȇal deɮelȒȵȅeȇɎ fȒȸ deliɮeȸiȇg Ȓȇliȇe leaȸȇiȇg ɯaɀ ȸeȷɖiȸed
٢YɖkȒȇټɀ DeȵaȸɎȅeȇɎ Ȓf EdɖcaɎiȒȇً ׎א׎אa٣ِ FɖȸɎheȸً ۏוג Ȓf edɖcaɎȒȸɀ
felɎ ɖȇȵȸeȵaȸed ɎȒ cȒȇɎiȇɖe bleȇded leaȸȇiȇg iȇ Ɏhe ȇeɴɎ ɀchȒȒl ɵeaȸ
٢YɖkȒȇټɀ DeȵaȸɎȅeȇɎ Ȓf EdɖcaɎiȒȇً ׎א׎אa٣ِ 

A ɀecȒȇd ɀɖȸɮeɵ diɀɎȸibɖɎed ɎȒ ɀchȒȒl ɀɎaff iȇ NȒɮeȅbeȸ ׎א׎א
cȒȸȸȒbȒȸaɎed Ɏheɀe fiȇdiȇgɀ ɯhile alɀȒ ɖȇcȒɮeȸiȇg ɎhaɎ ۏגב Ȓf
edɖcaɎȒȸɀ did ȇȒɎ kȇȒɯ hȒɯ ɎȒ acceɀɀ aɮailable ȅeȇɎal healɎh aȇd
ɯellȇeɀɀ ɀɖȵȵȒȸɎɀ ٢YɖkȒȇټɀ DeȵaȸɎȅeȇɎ Ȓf EdɖcaɎiȒȇً ׎א׎אb٣ِ  

Theɀe ɀɖȸɮeɵɀ ɯeȸe fȒcɖɀed Ȓȇ Ɏhe ȵaȇdeȅicټɀ iȅȵacɎ Ȓȇ ɀɎɖdeȇɎɀ
ɯhile ȸeɮealiȇg Ɏhe ɯaɵɀ bɵ ɯhich edɖcaɎȒȸɀ ɯeȸe able ɎȒ ȵȸȒɮide
ɀɎɖdeȇɎ leaȸȇiȇgِ While Ɏhe fiȇdiȇgɀ ɀɖggeɀɎ adɮeȸɀe iȅȵlicaɎiȒȇɀ fȒȸ
edɖcaɎȒȸɀً Ɏheɀe ɀɖȸɮeɵɀ did ȇȒɎ eɴȵlȒȸe hȒɯ Ɏheɀe chaȇgeɀ affecɎed
edɖcaɎȒȸɀٔ healɎh aȇd ɯellٮbeiȇgِ

TheȸefȒȸeً a ȷɖaliɎaɎiɮe ɀɎɖdɵ ɯaɀ ɯaȸȸaȇɎed ɎȒ caȵɎɖȸe Ɏhe
eɴȵeȸieȇceɀ Ȓf edɖcaɎȒȸɀ aɀ Ɏheɵ cȒȇɎiȇɖe ɎȒ ȇaɮigaɎe Ɏhe ȵaȇdeȅic
ɯhile alɀȒ eɴȵlȒȸiȇg Ɏhe cȒȅȵleɴ iȇɎeȸcȒȇȇecɎiȒȇɀ beɎɯeeȇ ɎeȸȸiɎȒȸial
ȅeaɀɖȸeɀً DeȵaȸɎȅeȇɎ Ȓf EdɖcaɎiȒȇ deciɀiȒȇɀ aȇd ȵȒlicieɀً aȇd
adaȵɎed ȒȵeȸaɎiȒȇɀ ɯiɎhiȇ ɀchȒȒlɀِ  
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EæECÈÁIàE ³ÈMMA«ç 
Thiɀ ȷɖaliɎaɎiɮe ȸeɀeaȸch ȵȸojecɎ eɴȵloȸeɀ hoɯ Ɏhe COVIDח׏ٮ
ȵandemicً aɀɀociaɎed ȵɖblic healɎh meaɀɖȸeɀً and
conɀeȷɖenɎ changeɀ Ɏo Ɏhe deliɮeȸɵ of edɖcaɎion haɮe
imȵacɎed Ɏhe oɮeȸall healɎh and ɯellٮbeing of edɖcaɎoȸɀ in
Ɏhe Yɖkonِ

׎ ד

GOAL³ ۭ OBJECÁIàE³

PȸȒɮide fȒɖȇdaɎiȒȇal iȇɀighɎ iȇɎȒ hȒɯ Ɏhe ȵaȇdeȅic affecɎed
edɖcaɎȒȸɀٔ ȅeȇɎalً ȵhɵɀicalً ɀȒcialً aȇd eȅȒɎiȒȇal ɯellٮbeiȇg

EɴȵlȒȸe aȇd highlighɎ edɖcaɎȒȸɀٔ eɴȵeȸieȇceɀ aȇd ȵeȸceȵɎiȒȇɀ Ȓf 
 ȇaɮigaɎiȇg Ɏhe ȵaȇdeȅic ɯhile eɴaȅiȇiȇg ɯȒȸkȵlace healɎh iȅȵacɎɀ

PȸȒɮide edɖcaɎiȒȇal ɀɎakehȒldeȸɀ ɯiɎh eɮideȇce ɎȒ helȵ iȇfȒȸȅ
ȵaȇdeȅicٮ aȇd ɯȒȸkȵlace healɎhٮȸelaɎed deciɀiȒȇɀ ȅȒɮiȇg fȒȸɯaȸd 

 

A¨¨«OACH ÁO INªÈI«ç 

Thiɀ ȷɖaliɎaɎiɮe ȸeɀeaȸch ɯaɀ a cȒȅȅɖȇiɎɵٮbaɀed aȇd acɎiȒȇٮȒȸieȇɎed
ȵȸȒjecɎ ɎhaɎ ɖɎiliɿed gȸȒɖȇded ɎheȒȸɵ ȅeɎhȒdȒlȒgieɀِ Thiɀ ȵȸȒceɀɀ
iȇclɖded iȇٮdeȵɎh ɀeȅiٮɀɎȸɖcɎɖȸed iȇɎeȸɮieɯɀً ɎheȅaɎic aȇalɵɀiɀ ɮia Ȓȵeȇ
aȇd aɴial cȒdiȇgً aȇd Ɏhe geȇeȸaɎiȒȇ Ȓf a ɎheȒȸeɎical fȸaȅeɯȒȸk ɎȒ helȵ
eɴȵlaiȇ Ȓɖȸ fiȇdiȇgɀِ 
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KEç FINDING³

SigȇificaȇɎ effecɎɀ Ȓȇ cȒgȇiɎiɮe aȇd eȅȒɎiȒȇal ɯellٮbeiȇgً iȇclɖdiȇg
challeȇgeɀ cȒȇɎeȇdiȇg ɯiɎh jȒbٮȸelaɎed ɖȇceȸɎaiȇɎɵ aȇd cȒȇceȸȇɀ
ɯiɎh ȷɖaliɎɵ Ȓf edɖcaɎiȒȇ deliɮeȸed
Diȅiȇiɀhed ɀȒcial cȒȇȇecɎiȒȇ aȇd ɀeȇɀe Ȓf belȒȇgiȇg ȸelaɎed ɎȒ
ȵhɵɀical iɀȒlaɎiȒȇً lȒȇeliȇeɀɀً aȇd ɀeɮeȸed ȸelaɎiȒȇɀhiȵɀ
EɴaceȸbaɎiȒȇ Ȓf eɴiɀɎiȇg ȅeȇɎal healɎh cȒȇceȸȇɀ 
NegaɎiɮe ȵhɵɀiȒlȒgicalً ȅeȇɎalً aȇd behaɮiȒɖȸal ȸeɀȵȒȇɀeɀ ɎȒ ɯȒȸkٮ
ȸelaɎed ɀɎȸeɀɀȒȸɀ 
MȒɀɎ edɖcaɎȒȸɀ ȵȸȒclaiȅed ɎȒ be bɖȸȇɎ ȒɖɎ Ȓȸ deɀcȸibed ɀigȇɀ Ȓf
bɖȸȇȒɖɎ 
Theɀe effecɎɀ ɯeȸe eɴaceȸbaɎed dɖȸiȇg ȵeȸiȒdɀ Ȓf iɀȒlaɎiȒȇ fȒȸ Ɏheiȸ
faȅilieɀ dɖȸiȇg ɯhich Ɏheɵ had ɎȒ ɀiȅɖlɎaȇeȒɖɀlɵ aɀɀɖȅe caȸegiɮiȇg
aȇd Ɏeachiȇg ȸȒleɀ aɎ hȒȅe 
CȒȇɮeȸɀelɵً a ȇɖȅbeȸ Ȓf edɖcaɎȒȸɀ ȸeȵȒȸɎed ȵȒɀiɎiɮe effecɎɀ Ȓȇ
ȅeȇɎal healɎh aȇd ɯellٮbeiȇg dɖȸiȇg Ɏhe ȵeȸiȒd Ȓf aɎٮhȒȅe leaȸȇiȇg

DiffeȸenɎial EffecɎɀ on HealɎh and WellٮBeing

YɖkȒȇ edɖcaɎȒȸɀټ healɎh aȇd ɯellٮbeiȇg cȒȇɎiȇɖed ɎȒ ɀɖffeȸ ɎhȸȒɖghȒɖɎ
Ɏhe ȵaȇdeȅicِ All diȅeȇɀiȒȇɀ Ȓf healɎh ɯeȸe affecɎedً iȇclɖdiȇg
cȒgȇiɎiɮeً eȅȒɎiȒȇalً ɀȒcialً aȇd ȵhɵɀical ɯellٮbeiȇgِ 

Sȵecificallɵً ɯe heaȸd Ɏhe fȒllȒɯiȇgي

  Y U K O N  E D U C A T O R  F I N A L  R E P O R T א  ׎ א א

Challengeɀ EdɖcaɎoȸɀ Faced While NaɮigaɎing Ɏhe Pandemic

ThȸȒɖghȒɖɎ Ɏhe ȵaȇdeȅicً edɖcaɎȒȸɀ cȒȇɎeȇded ɯiɎh ȇeɯ aȇd adjɖɀɎed
ɯȒȸk eȇɮiȸȒȇȅeȇɎɀً eɮȒlɮiȇg gɖideliȇeɀً ȵȒlicieɀً aȇd ȵȸȒcedɖȸeɀً alɎeȸed
ɀchȒȒl cɖlɎɖȸe aȇd cliȅaɎeً aȇd a cȒllecɎiɮe glȒbal cȸiɀiɀِ
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HeighɎeȇed aȇd ȵȸȒlȒȇged leɮelɀ Ȓf ɀɎȸeɀɀ aȇd feaȸ ɯiɎhiȇ aȇd
beɵȒȇd Ɏheiȸ ɯȒȸkȵlace
Chaȇgeɀ ɎȒ Ɏheiȸ ȵhɵɀicalً ɀȒcialً aȇd ȵɀɵchȒlȒgical ɯȒȸkȵlace
eȇɮiȸȒȇȅeȇɎ
NegaɎiɮe effecɎɀ Ȓȇ ɀchȒȒl cɖlɎɖȸe aȇd cliȅaɎe 
Chaȇgeɀ ɎȒ Ɏhe ȅeaȇɀ Ȓf deliɮeȸiȇg edɖcaɎiȒȇ 
AlɎeȸed ȵeȸceȵɎiȒȇɀ Ȓf ȵȸȒfeɀɀiȒȇal aȇd ȵeȸɀȒȇal ȸȒleɀً aȇd ȸelaɎed 
 ȸeɀȵȒȇɀibiliɎieɀ 
CȒȇceȸȇɀ ɯiɎh Ɏhe eɴecɖɎiȒȇ Ȓf ȵaȇdeȅicٮȸelaɎed deciɀiȒȇɀً ɯhich
ɯeȸe ȅade acȸȒɀɀ diffeȸeȇɎ ɀcaleɀ ٢eِgًِ ɎeȸȸiɎȒȸial ȅaȇdaɎeɀً
DeȵaȸɎȅeȇɎ Ȓf EdɖcaɎiȒȇ ȵȒlicieɀً aȇd ɀchȒȒlɀټ eȇhaȇced healɎh aȇd
ɀafeɎɵ ȵȸȒcedɖȸeɀ٣
Lack Ȓf ɀɖȵȵȒȸɎɀ fȒȸ edɖcaɎȒȸɀ

Challengeɀ EdɖcaɎoȸɀ Faced While NaɮigaɎing Ɏhe Pandemic

EdɖcaɎȒȸɀ eɴȵeȸieȇced Ɏhe fȒllȒɯiȇgي

Iȇdiɮidɖal chaȸacɎeȸiɀɎicɀ affecɎed ȵeȸceiɮed caȵaciɎieɀ aȇd
ȵȸȒficieȇcieɀ ɯheȇ dealiȇg ɯiɎh ȵaȇdeȅicٮȸelaɎed chaȇgeɀ
The ȵhɵɀicalً ɀȒcialً aȇd ȵɀɵchȒlȒgical ɯȒȸk eȇɮiȸȒȇȅeȇɎ iȇflɖeȇced
ȵeȸceiɮed ȸȒleɀ aȇd ȸeɀȵȒȇɀibiliɎieɀً iȅȵacɎiȇg ɯȒȸk dɖɎieɀ aȇd
cȒȇȇecɎiȒȇɀ ɯiɎh cȒlleagɖeɀ 
The ɀchȒȒlټɀ cliȅaɎe aȇd cɖlɎɖȸe eɀɎabliɀhed Ɏhe ȵeȸceiɮed
aɎȅȒɀȵheȸe fȒȸ daɵٮɎȒٮdaɵ ȵȸacɎiceɀ

CiȸcɖmɀɎanceɀ ɎhaɎ MiɎigaɎed oȸ ModeȸaɎed AdɮeȸɀiɎieɀ

AȇɎecedeȇɎ cȒȇdiɎiȒȇɀً iȇclɖdiȇg aȇ edɖcaɎȒȸټɀ iȇdiɮidɖal
chaȸacɎeȸiɀɎicɀً Ɏhe ɯȒȸkȵlace eȇɮiȸȒȇȅeȇɎً aȇd Ɏhe ɀchȒȒlټɀ cɖlɎɖȸe aȇd
cliȅaɎe deɎeȸȅiȇed eɴȵȒɀɖȸe ɎȒً aȇd Ɏhe ɀeɮeȸiɎɵ Ȓfً adɮeȸɀe effecɎɀ Ȓȇ
healɎh aȇd ɯellٮbeiȇgِ 

The fȒllȒɯiȇg ciȸcɖȅɀɎaȇceɀ ȅiɎigaɎed Ȓȸ ȅȒdeȸaɎed adɮeȸɀiɎieɀي
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àI³ÈAL ³CHEMAÁIC MODEL
The ȵȸeɮiȒɖɀǼɵ ȇȒɎed effecɎɀ Ȓȇ heaǼɎh aȇd ɯeǼǼٮbeiȇg ɯeȸe a ȸeɀɖǼɎ Ȓf a
ȅɵȸiad Ȓf facɎȒȸɀ affecɎed bɵ COVIDٮח׏ٮȸeǼaɎed chaȇgeɀ ȇeɀɎed ɯiɎhiȇ
diffeȸeȇɎ ɀcaǼeɀً ɯhich ȒɮeȸǼaȵȵed aȇd iȇɎeȸɀecɎed iȇ cȒȅȵǼeɴ ɯaɵɀِ The
iȅȵacɎɀ aȇd chaǼǼeȇgeɀ ȵeȸceiɮed bɵ edɖcaɎȒȸɀ ɯeȸe deȵeȇdeȇɎ Ȓȇ
aȇɎecedeȇɎ cȒȇdiɎiȒȇɀِ FɖȸɎheȸً ȵeȸɮaɀiɮe ɀȒcieɎaǼ ȇȒȸȅɀً ɮaǼɖeɀً aȇd
ȵȸacɎiceɀ iȇfǼɖeȇced Ǽiɮed eɴȵeȸieȇce ȵȸiȒȸ ɎȒ aȇd ɎhȸȒɖghȒɖɎ Ɏhe
ȵaȇdeȅicِ AcǸȇȒɯǼedgiȇg Ɏhiɀ cȒȅȵǼeɴiɎɵً beǼȒɯ iɀ a ɮiɀɖaǼ ɀcheȅaɎic
ȅȒdeǼ ɎhaɎ Ȓffeȸɀ aȇ aɎɎeȅȵɎ ɎȒ deǼiȇeaɎe Ɏheɀe iȇɎeȸcȒȇȇecɎiȒȇɀِ

EDUCATORSٔ
LIVED

EXPERIENCES 

SCHOOLSٔ
ADAPTED

OPERATIONS

DEPARTMENT OF 
EDUCATION RESPONSES  

TERRITORIAL 
MANDATES ۭ GUIDELINES  

GLOBAL
 ۭ CANADIAN HAPPENINGS 

AȇɎecedeȇɎ CȒȇdiɎiȒȇɀ COVIDٮח׏ٮReǼaɎed Chaȇgeɀ  

INDIVIDUAL
CHARACTERISTICS

SCHOOL
CULTURE
ۭ CLIMATE

WORK
ENVIRONMENT

ANTECEDENT
CONDITIONS

PERCEPTIONS ۭ
ATTRIBUTED
MEANING OF

EXPERIENCES 

DIFFERENTIAL
EFFECTS ON HEALTH

ۭ WELLٮBEING 

Figɖȸe ׏
Summariɿed Schematic Model Depicting Interactions between Antecedent Conditions٦ COVIDډ
beingډand Effects on Health and Well Related Changes٦ډײת
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IMPLICAÁION³ ۭ «ECOMMENDAÁION³

IȇɮȒǼɮiȇg edɖcaɎȒȸɀ iȇ deciɀiȒȇٮȅaǸiȇg ȵȸȒceɀɀeɀ
IȅȵȸȒɮiȇg ɀɎȸɖcɎɖȸeɀ ɎhaɎ ɀɖȵȵȒȸɎ edɖcaɎȒȸɀٔ heaǼɎh aȇd ɯeǼǼٮbeiȇg
PȸȒȅȒɎiȇg aȇd ȅaiȇɎaiȇiȇg ȵȒɀiɎiɮe ɀchȒȒǼ cɖǼɎɖȸe aȇd cǼiȅaɎe
PȸiȒȸiɎiɿiȇg ǼȒȇgٮɎeȸȅ ȵǼaȇȇiȇg aȇd ȵȸeȵaȸedȇeɀɀ

Baɀed Ȓȇ Ɏhe iȇɎeȸɮieɯɀ ɯiɎh YɖǸȒȇ edɖcaɎȒȸɀ aȇd a ȸeɮieɯ Ȓf Ɏhe
ǼiɎeȸaɎɖȸeً ȸecȒȅȅeȇdaɎiȒȇɀ ɯhich aiȅ ɎȒ ȵȸeɀeȸɮe Ɏhe heaǼɎh aȇd ɯeǼǼٮ
beiȇg Ȓf edɖcaɎȒȸɀ iȇ Ɏhe ɎeȸȸiɎȒȸɵ haɮe beeȇ ȅadeِ

Theɀe ȸecȒȅȅeȇdaɎiȒȇɀ aȸe fȒcɖɀed Ȓȇي 

CONCLÈ³ION

Thiɀ ɀɎɖdɵ cȒȇɎȸibɖɎeɀ ɎȒ a deeȵeȸ aȇd ȅȒȸe cȒȇɎeɴɎɖaǼ ɖȇdeȸɀɎaȇdiȇg Ȓf
Ɏhe ɯaɵɀ bɵ ɯhich Ɏhe COVIDח׏ٮ ȵaȇdeȅicً aɀɀȒciaɎed ȵɖbǼic heaǼɎh
ȅeaɀɖȸeɀً aȇd ȸeɀɖǼɎiȇg chaȇgeɀ ɎȒ Ɏhe deǼiɮeȸɵ Ȓf edɖcaɎiȒȇ haɮe
iȅȵacɎed Ɏhe heaǼɎh aȇd ɯeǼǼٮbeiȇg Ȓf edɖcaɎȒȸɀ iȇ Ɏhe YɖǸȒȇِ 

IɎ iɀ iȅȵeȸaɎiɮe ɎȒ ɀiɎɖaɎe edɖcaɎȒȸɀټ eɴȵeȸieȇceɀ ɯiɎhiȇ Ɏhe cȒȇɎeɴɎɖaǼ
ȸeaǼiɎieɀ Ȓf ȇeɯ aȇd adǴɖɀɎed ɯȒȸǸ eȇɮiȸȒȇȅeȇɎɀً eɮȒǼɮiȇg gɖideǼiȇeɀً
ȵȒǼicieɀً aȇd a cȒǼǼecɎiɮe gǼȒbaǼ cȸiɀiɀِ Bɵ aȅȵǼifɵiȇg edɖcaɎȒȸɀټ ɮȒiceɀً Ɏhiɀ
ɀɎɖdɵ ȅaɵ ɀeȸɮe ɎȒ ȵȸȒɮide addiɎiȒȇaǼ cȒȇɎeɴɎ iȇfȒȸȅaɎiȒȇ fȒȸ deciɀiȒȇٮ
ȅaǸeȸɀ iȇ Ɏhe edɖcaɎiȒȇ ɀecɎȒȸِ 

MȒȸe ȸeɀeaȸch iɀ ȇeeded ɎȒ eɮaǼɖaɎe Ɏhe ȵȒɎeȇɎiaǼ fȒȸ caɀcadiȇg effecɎɀ
Ȓȇ edɖcaɎȒȸ ȸecȸɖiɎȅeȇɎ ɀɎȸaɎegieɀً ȒɮeȸaǼǼ ǴȒb ɀaɎiɀfacɎiȒȇً Ɏhe ɯȒȸǸ
eȇɮiȸȒȇȅeȇɎً ɀchȒȒǼ cɖǼɎɖȸe aȇd cǼiȅaɎeً aȇd Ɏhe heaǼɎh aȇd ɯeǼǼٮbeiȇg
Ȓf edɖcaɎȒȸɀ ȵȒɀɎٮȵaȇdeȅicِ

  Y U K O N  E D U C A T O R  F I N A L  R E P O R T א  ׎ א א



 APPROACH ِא
TO INQUIRY 

׏ Y  ׎ U K O N  E D U C A T O R  F I N A L  R E P O R T א  ׎ א א



OÈ« «E³EA«CH ÁEAM 
Thiɀ ȸeɀeaȸch ɯaɀ cȒȇceiɮed aȇd cȒȇdɖcɎed bɵ a Ɏeaȅ Ȓf ȸeɀeaȸcheȸɀ aɎ
LaǸehead UȇiɮeȸɀiɎɵټɀ Reɀeaȸch IȇɀɎiɎɖɎe fȒȸ Eȇhaȇciȇg Ɏhe PȸeɮeȇɎiȒȇ
Ȓf IȇǴɖȸɵ aȇd DiɀabiǼiɎɵ aɎ WȒȸǸ ٢EPID۬WȒȸǸ٣ِ AǼigȇiȇg ɯiɎh
EPID۬WȒȸǸټɀ aiȅ ɎȒ ȸedɖce ɯȒȸǸٮȸeǼaɎed iȇǴɖȸɵ aȇd diɀabiǼiɎɵ ɎhȸȒɖgh
cȒǼǼabȒȸaɎiɮe aȵȵǼied ȸeɀeaȸchً Ɏhiɀ ȵȸȒǴecɎ iɀ ȵȒiɀed ɎȒ iȇfȒȸȅ ȵȸacɎice
aȇd ȵȒǼicieɀ ɎȒ iȅȵȸȒɮe ɯȒȸǸٮȸeǼaɎed heaǼɎh aȇd ɀȒciaǼ ȒɖɎcȒȅeɀ fȒȸ
edɖcaɎȒȸɀ iȇ Ɏhe YɖǸȒȇِ 

MȒȸe iȇfȒȸȅaɎiȒȇ abȒɖɎ Ɏhe EPID۬WȒȸǸ Reɀeaȸch IȇɀɎiɎɖɎe caȇ be
fȒɖȇd Ȓȇ Ȓɖȸ ɯebɀiɎe ɯɯɯِǼaǸeheadɖِcaٖceȇɎȸeٖeȵid

׏ ׏

LaǸehead UȇiɮeȸɀiɎɵٮOȇɎaȸiȒ Reɀeaȸch Chaiȸ iȇ
IȇǴɖȸɵ ۭ DiɀabiǼiɎɵ PȸeɮeȇɎiȒȇ
PȸȒfeɀɀȒȸً DeȵaȸɎȅeȇɎ Ȓf HeaǼɎh Scieȇceɀ
DiȸecɎȒȸ ۭ SeȇiȒȸ ScieȇɎiɀɎً EPID۬WȒȸǸ Reɀeaȸch
IȇɀɎiɎɖɎe
LaǸehead UȇiɮeȸɀiɎɵ 

VicǸi L KȸiɀɎȅaȇً PhDP«INCIPAL INàE³ÁIGAÁO« 

PhD SɎɖdeȇɎً DeȵaȸɎȅeȇɎ Ȓf HeaǼɎh Scieȇceɀ
LaǸehead UȇiɮeȸɀiɎɵ

Daȇa KȒȸɎeȇً MPHً BScِ COٮINàE³ÁIGAÁO« 

Nadia MaǸaȸً MPHً RDً BScِ «E³EA«CH A³³I³ÁANÁ

YɖǸȒȇ GȒɮeȸȇȅeȇɎٔɀ COVIDח׏ٮ
RecȒɮeȸɵ Reɀeaȸch PȸȒgȸaȅ

FÈNDE«

YɖǸȒȇٔɀ DeȵaȸɎȅeȇɎ Ȓf EdɖcaɎiȒȇ
YɖǸȒȇ AɀɀȒciaɎiȒȇ fȒȸ EdɖcaɎiȒȇ PȸȒfeɀɀiȒȇaǼɀ
YɖǸȒȇ FiȸɀɎ NaɎiȒȇ EdɖcaɎiȒȇ DiȸecɎȒȸaɎe

P«OJECÁ ³ÈPPO«ÁE«³
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https://www.lakeheadu.ca/centre/epid


GOAL³ ۭ OBJECÁIàE³ 
Oɖȸ Ȓɮeȸaȸchiȇg gȒaǼ ɯaɀ ɎȒ eɴȵǼȒȸe aȇd ɖȇdeȸɀɎaȇd Ɏhe ɯaɵɀ bɵ
ɯhich Ɏhe COVIDח׏ٮ ȵaȇdeȅicً aɀɀȒciaɎed ȵɖbǼic heaǼɎh ȅeaɀɖȸeɀً aȇd
ȸeɀɖǼɎiȇg chaȇgeɀ ɎȒ Ɏhe deǼiɮeȸɵ Ȓf edɖcaɎiȒȇ haɮe iȅȵacɎed Ɏhe
heaǼɎh aȇd ɯeǼǼٮbeiȇg Ȓf Kא׏ٮ edɖcaɎȒȸɀ iȇ Ɏhe YɖǸȒȇِ

TȒ achieɮe Ɏhiɀً Ȓɖȸ Ɏeaȅ cȒȇceȇɎȸaɎed effȒȸɎɀ Ȓȇ Ɏhe fȒǼǼȒɯiȇg Ɏhȸee
ȅaiȇ ȒbǴecɎiɮeɀي

׏ א

PȸȒɮide fȒɖȇdaɎiȒȇaǼ iȇɀighɎ iȇɎȒ hȒɯ ِ׏
Ɏhe ȵaȇdeȅic affecɎed edɖcaɎȒȸɀٔ
ȅeȇɎaǼً ȵhɵɀicaǼً ɀȒciaǼً aȇd eȅȒɎiȒȇaǼ
ɯeǼǼٮbeiȇg 

EɴȵǼȒȸe aȇd highǼighɎ edɖcaɎȒȸɀٔ ِא
eɴȵeȸieȇceɀ aȇd ȵeȸceȵɎiȒȇɀ Ȓf
ȇaɮigaɎiȇg Ɏhe ȵaȇdeȅic ɯhiǼe
eɴaȅiȇiȇg ɯȒȸǸȵǼace heaǼɎh iȅȵacɎɀ 

PȸȒɮide edɖcaɎiȒȇaǼ ɀɎaǸehȒǼdeȸɀ ɯiɎh ِב
eɮideȇce ɎȒ heǼȵ iȇfȒȸȅ ȵaȇdeȅicٮ aȇd
ɯȒȸǸȵǼace heaǼɎhٮȸeǼaɎed deciɀiȒȇɀ
ȅȒɮiȇg fȒȸɯaȸd 
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How has the COVID19ٮ pandemic and
associated changes to the delivery of
education impacted the health and wellٮ
being of educators in Yukonّ 

CENÁRAL RESEARCH

QÈESÁION 

How have new or adjusted activities, events, policies, or procedures
impacted educatorsټ physical, emotional, and mental health and wellٮ
beingّ  

What were the consequences of Yukonټs public health measures, the
Department of Educationټs pandemic response, and schoolsټ adapted
operations for educatorsّ

What were the most significant challenges experienced when
navigating the pandemic changesّ

What specific actions, interactions, social processes, supports, policies,
or procedures mitigated adverse effects on health and wellٮbeingّ 

How has the delivery of culturally inclusive school programming been
affected by the pandemicّ

How do the experiences of urban educators compare to rural
educatorsّ

How do the experiences of educators in varying roles differّ 

The following secondary research questions served to guide and refine
our inquiry:

  Y U K O N  E D U C A T O R  F I N A L  R E P O R T  2 0 2 2



1 4

RESEARCH EÁHICS  

SÁÈDç DESIGN ۭ MEÁHODS
This qualitative research was a communityٮbased and actionٮoriented
project that utilized grounded theory methodologies. This process
included inٮdepth semiٮstructured interviews, thematic analysis via open
and axial coding, and the generation of a theoretical framework to help
explain our findings. 

These grounded theory practices enable us to approach the data
inductivelyٕ by emphasizing the voices of educators we interviewed,
themes and connections emerged from participant experiences ٢Corbin,
ۭ Strauss, 1990ٕ Creswell, ۭ Poth, 2018٣. Moreover, our overall approach to
inquiry remained an iterative process informed and supported by project
advisors. 

Specific methods and research techniques are detailed in the following
pages. 

While this project remained researcherٮled to ensure that conflicting
agendas did not interfere with the integrity of our research, we first
obtained the endorsement of our projectټs design by Yukonټs
Department of Education, the Yukon Association of Education
Professionals ٢formerly known as the Yukon Teachersټ Association٣, and
the Yukon First Nation Education Directorate. 

In September 2021, we obtained Research Ethics Board approval through
Lakehead University and formal approval from Yukonټs Assistant Deputy
Minister of Schools and Student Services to conduct this research in
accordance with the Department of Educationټs Reɀeaȸch in Schoolɀ
Policɵ. This project maintains full data privacy and confidentiality and
adheres to all ethical procedures required with projects through the
EPID۬Work Research Institute.
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Outside of procedural ethics, we gave careful consideration to the
potential influence of our teamټs unique social locations within the
research process. A member of our research team is a rural Yukon
resident and partner to a Yukon educator, which was declared openly to
funders and advisors to ensure transparency. Therefore, our team had a
thorough understanding of the research setting and context, which
aided in building rapport with our participants. However, to mitigate any
potential concerns about the influence these ties could have over
participant responses, a nonٮYukonٮbased team member interacted with
educators who had existing relationships with this researcher. 

Moreover, to further support credible and rigorous qualitative inquiry,
and to enhance the trustworthiness of our results, before completing our
final interpretation, EPID۬Work team members who were not involved
in data collection and analysis also reviewed our findings. 

Additionally, as territorial leaders embedded in education, our project
advisors were presented with a working summary of our results in July
2022 and given the opportunity to provide additional insight and
contextual information to help inform this final report. We were directed
to publicly available reports on Yukon Government websites, which were
included within the background and discussion sections of this
document.

PARÁICIPANÁ RECRÈIÁMENÁ  

We launched an online recruitment survey using the online survey
platform Qualtrics to identify Yukonٮbased K12ٮ educators who were
interested in participating in our research. A recruitment poster was
distributed by the Yukon Association of Education Professionals and was
shared through social media. 

To capture a range of perspectives, this survey obtained demographic,
work experience, and contact information to ensure our interview
sample varied sufficiently by specific characteristics including age, sex,
and gender. 

We then reached out to selected potential participants to schedule
interviews with our team.  
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In total, 91 educators completed our online survey. Of those, 85 were K12ٮ
educators in the Yukon eligible for our study. Our team contacted 62
potential participants to arrange an interview. Based on theoretical
saturation, more teachers completed our recruitment survey than was
required to establish an inductive sample size in the field. New
interviews would not add additional themes to our findings. Therefore,
we did not contact all 85 eligible and interested participants.

Of the 62 potential participants contacted, we conducted interviews
with 37 educators with various social locations and work experiences.
The timing of communication with potential participants became
critical in securely scheduling interviews ٢e.g., contact was difficult
during times of report card completion٣. Our team was unaware of each
schoolٔs schedule, which may explain why 25 of those contacted were
not interviewed.

Our team selected interested participants based on the intention of
making meaningful comparisons between urban and rural educators
and those in varying roles, such as educational assistants, teachers, and
administrators. 

However, we quickly learned that these categories are not as discrete as
we had originally envisioned. Many interviewees assumed multiple roles
within the school ٢e.g., teacher with administrative duties٣, shared
important distinctions about their roles that we had not considered ٢e.g.,
differences in specialist teachers vs. classroom teachers٣, or transitioned
between different schools or roles throughout the pandemic years. 

INÁERàIEáEE 

CHARACÁERISÁICS  
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Detailed and nuanced differences and similarities between the
experiences of Whitehorseٮbased educators ٢n20٣ڻ and rural
educators ٢n17٣ڻ

Highٮlevel commonalities and distinctions between the experiences
of educational assistants ٢n6٣ڻ, administrators ٢n9٣ڻ, and teachers
٢n22٣ڻ 

Teachersٔ experiences can be further subdivided in two
meaningful ways:

Whitehorseٮbased teachers ٢n12٣ڻ vs. rural teachers ٢n10٣ڻ 
Elementary teachers ٢n11٣ڻ vs. high school teachers ٢n11٣ڻ

Nonٮprobabilistic sample sizes were determined using guidelines from
Guest, Bunce, and Johnson ٢2006٣, where it is possible to report
substantive theories on common perceptions and experiences with a
sample size of 12. Useful interpretations of highٮlevel overarching themes
can be established with relatively homogenous subgroups with sample
sizes of 6 ٢Guest, Bunce, ۭ Johnson, 2006٣. 

Therefore, we were able to make the following comparisons within the
data we obtained:

Elementary Teacher

High School Teacher

Educational Assistant 

Administrator

Total

Rural Urban Total

5

5

2

5

1�

6

6

4

4

20 3�

9

6

11

11

TabǼƺ ׏
PaȸɎicipanɎ Bȸeakdoɯn

Based on the above, we categorized interviewed participants according
to their primary role: 
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׏ ז

RESEARCH TIMELINE 
ETHICS APPROVAL ۭ
REFINING METHODS

PARTICIPANT
RECRUITMENT 

FIRST ROUND OF
INTERVIEWS

ONٮGOING
ANALYSIS

SECOND ROUND OF
INTERVIEWS

 ANALYSIS  ۭ
INTERPRETATION

SEPT 2021 OCTٮDEC 2021 JANٮMAR 2022 

OMICRON WAVE  

We began recruiting educators at the beginning of the 20212022ٮ school
year with interviews commencing in October 2021. At that point in time,
cases of COVID19ٮ were low in the territory and vaccines were readily
available to adults and youth aged 1217ٮ (Yukon Government, 2021٣. 

In response to increasing Omicron cases in the Yukon in late December
2021, public health measures (e.g., mandatory masking, limited
gatherings, etc.٣ were reintroduced (Yukon Government, 2021a٣. These
restrictions were eased in late February 2022, and the State of
Emergency in the Yukon ended on March 17, 2022 (Yukon Government,
2022٣.  To ensure perspectives of the Omicron era were captured within
this research, we conducted a second round of interviews between
January and March 2022. 

INTERàIEá PROCESS

We conducted inٮdepth, oneٮonٮone interviews via Zoom. These
interviews remained semiٮstructured in nature, following a preٮ
established guide with both focused and prompting questions. Each
interview was between 35120ٮ minutes, with most lasting 6090ٮ minutes.
The Zoom sessions were recorded, transcribed, deٮidentified, and
uploaded to NVivo, a qualitative research software, for full analysis.

Participants were emailed a 50ڟ President's Choice gift card as
compensation for their time.  
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DATA ANALçSIS  
Two research team members were responsible for all data collection
and analysis via a collaborative process. First, interviews were
intentionally assigned to either researcher to ensure equal division by
the aforementioned categories. Data analysis began concurrently with
data collection through memoing and member checking during the
interviews. 

Immediately following each interview, the interviewer independently
completed notes on emergent overarching themes. Then, during
biweekly meetings, both researchers discussed emerging connections
and the main ideas identified. This iterative process established
preliminary themes and theoretical saturation within the field and
served as the basis for a firstٮlevel coding matrix. 

Interview transcripts were then fully analyzed in NVivo. There was even
distribution between each researcher based on who conducted the
interview, while ensuring equality across each category. Transcripts were
coded independently by using the coding matrix developed in the
preliminary analysis, which was expanded to include subcodes. Next,
this coding was reviewed by the other team member and discussed as a
duo. 

Afterward, a full thematic analysis via axial coding was completed
collaboratively. Connections between codes, categories, and themes
were explored via query functions in NVivo with a manual review of all
passages. Significant statements, in the form of participant quotes, were
then extracted to build context for the findings.

This emergent theory was visually represented through the creation of a
schematic model depicting the conditions and interventions that were
shown to influence the health and wellٮbeing of educators.  

The study results and schematic model were then discussed in relation
to academic and grey literature to ensure adequate interpretation.
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KEY FINDINGS ِב
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DiffeȸenɎial EffecɎɀ on HealɎh and

WellٮBeing 01

SÈMMARç OF RESÈLTS 
This section details the key findings of this research by amplifying the
voices of educators that were interviewed. The following pages
showcase established connections between the themes that emerged
from our data and the nuances of educators lived experiences. Centered
around a visual schematic model, the results are explored via the four
categories below.  

Challengeɀ Faced While NaɮigaɎing

Ɏhe Pandemic02

CiȸcɖmɀɎanceɀ ɎhaɎ MiɎigaɎed oȸ

ModeȸaɎed AdɮeȸɀiɎieɀ 03

ConnecɎing ReɀɖlɎɀ in a Viɀɖal

SchemaɎic Model04
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Yukon educatorsټ health and wellٮbeing suffered throughout the
pandemic. All dimensions of health were affected, including, cognitive,
emotional, social, and physical wellٮbeing. 

Specifically, we heard the following:

א א

SignificanɎ effecɎɀ on cogniɎiɮe and emoɎional ɯellٮ

being 

Challenges contending with jobٮrelated uncertainty:
Unclear responsibilities and not knowing what to
prepare for induced selfٮdoubt
Ethical tensions related to conflicting values and
priorities of others
Increased pressure on administrators to provide
direction when they felt illٮequipped to manage staff

Concerned with quality of education delivered and
progress made with students

Both as a motivation to ٻpivotټ and a risk factor for
burnout due to psychological pressures

Most reported reduced satisfaction with their job and
career related to unsustainable workloads and mental
loads
Negative thoughts, feelings, and avowed quality of life
Pressure to present with a positive affect for students,
despite contending with adversities

DiffeȸenɎial EffecɎɀ on HealɎh and

WellٮBeing 01
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"١...٠ everyone's doing
the best they can and
we're all just running
on empty. And you
kind of can't hold
anyone to task
because everyone's
struggling."

"

א ב

Diminished social connection and sense of

belonging related to phɵsical isolationً lonelinessً

and severed relationshipsِ

Eɴacerbation of eɴisting mental health concernsِ

EdɖcaɎoȸɀ ɯiɎh familɵ and fȸiendɀ oɖɎɀide of Ɏhe ɎeȸȸiɎoȸɵ
and Ɏhoɀe ɯho liɮed alone deɀcȸibed ɀeɮeȸe impacɎɀ
ȸelaɎed Ɏo Ɏȸaɮel ȸeɀɎȸicɎionɀ

Negative phɵsiologicalً mentalً and behavioural

responses to ɯorkٮrelated stressorsِ

LifeɀɎɵle changeɀ peȸceiɮed Ɏo be ɖnhealɎhɵ ٢eِgًِ dieɎaȸɵ
and eɴeȸciɀe changeɀ٣
AlɎeȸed ɀleeping paɎɎeȸnɀ
Incȸeaɀed conɀɖmpɎion of alcohol 

AnɴieɎɵً depȸeɀɀionً ɀɎȸeɀɀ ȸeɀponɀeɀً and ɎȸaɖmaɎic
eɴpeȸienceɀ

Most educators proclaimed to

be burnt out or described signs

of burnoutي

Phɵɀical and emoɎional
eɴhaɖɀɎion
Cɵniciɀm and ɯiɎhdȸaɯal
Impaiȸed fɖncɎioning ɯiɎh pooȸ
moȸale and inefficiencɵ 
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"It's trying to juggle, who's
going to stay home? We're
not supposed to use our
regular sick days. ١...٠ I don't
have a lot of special leave
left. I'm afraid I'm going to
have to take some days,
leave without pay, just for
caring for my kids."

"

kepɎ me from haɮing Ɏo go ټhome learningډaɎٻ IɎٮ
on sɎress leaɮeٮ٫

א ג

During periods of isolation
ɯith their familiesً educators
eɴperienced eɴacerbated
impacts on health and ɯellٮ
being as theɵ had to assume
both caregiving and
teaching roles at home 

Converselɵً a number of educators reported positive

effects on mental health and ɯellٮbeing during the

period of atٮhome learning 

Theɀe inclɖded decȸeaɀed ɀɎȸeɀɀ and beɎɎeȸ ɀelfٮcaȸe
ɀɎȸaɎegieɀ
RelaɎed Ɏo a ȸedɖced ɯoȸkload and no longeȸ being
eɴpoɀed Ɏo behaɮioɖȸal pȸoblemɀ ɯiɎhin Ɏhe ɀchool ɀeɎɎing 
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ThȸoɖghoɖɎ Ɏhe pandemicً edɖcaɎoȸɀ conɎended ɯiɎh neɯ and adjɖɀɎed
ɯoȸk enɮiȸonmenɎɀً eɮolɮing gɖidelineɀً policieɀً and pȸocedɖȸeɀً alɎeȸed
ɀchool cɖlɎɖȸe and climaɎeً and a collecɎiɮe global cȸiɀiɀِ

Specificallɵً edɖcaɎoȸɀ eɴpeȸienced Ɏhe folloɯingي

Heightened and prolonged levels of stress and fear

ɯithin and beɵond their ɯorkplace
Foȸ manɵً Ɏhiɀ had been ɖnȸelenɎingً conɎinɖing oɮeȸ Ɏhe
ɀɖmmeȸ bȸeakɀ and inɎo Ɏhe neɴɎ ɀchool ɵeaȸ

א ד

Changes to their phɵsicalً socialً and psɵchological

ɯorkplace environment
TȸanɀiɎionɀ beɎɯeen aɎ home and inٮpeȸɀon leaȸning

Challengeɀ ɯiɎh aɎٮhome leaȸning
 InɀɖfficienɎ ȸeɀoɖȸceɀ Ɏo ɯoȸk fȸom home and
ȸeach ɀɎɖdenɎɀ
Familɵ dɖɎieɀ inɎeȸfeȸed ɯiɎh Ɏeaching dɖɎieɀ 
DifficɖlɎ Ɏo ɀepaȸaɎe home life fȸom ɯoȸk life

AlɎeȸaɎionɀ Ɏo claɀɀȸoomɀ and oɎheȸ phɵɀical ɀchool
ɀpaceɀ Ɏo complɵ ɯiɎh healɎh and ɀafeɎɵ gɖidelineɀ
InabiliɎɵ Ɏo congȸegaɎeً collaboȸaɎeً oȸ effecɎiɮelɵ ɀɖppoȸɎ
oɎheȸɀ 

DiɀɎancing and maɀk ɖɀe affecɎed engagemenɎ ɯiɎh
ɀɎɖdenɎɀً eɀpeciallɵ in pȸimaȸɵ ɀeɎɎingɀ 

Uncleaȸ ȸole foȸ edɖcaɎional aɀɀiɀɎanɎɀ and ɀome nonٮ
claɀɀȸoom Ɏeacheȸɀ online

Challenges Faced While Navigating

the Pandemicא׎
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Changes to the means of delivering education 
Neɯfoɖnd dependence on Ɏechnological meanɀ of
inɀɎȸɖcɎion 

LogiɀɎical challengeɀ ɯiɎh leaȸning Ɏechnologɵ oȸ
deɮeloping nonٮɎechnological ٻɀolɖɎionɀټ
Conceȸnɀ ɯiɎh eȷɖiɎɵ in acceɀɀ Ɏo compɖɎeȸɀً
inɎeȸneɎً and aɎ home ɀɖppoȸɎɀ foȸ all ɀɎɖdenɎɀ

LimiɎed eɴpeȸienɎial and cɖlɎɖȸallɵٮinclɖɀiɮe leaȸning
oppoȸɎɖniɎieɀ 

DeɀpiɎe Ɏhiɀً ɀome edɖcaɎoȸɀ had cȸeaɎiɮe ٻɀolɖɎionɀټ
ɎhaɎ cenɎȸed landٮbaɀed leaȸning

Redɖced abiliɎɵ Ɏo coٮɎeach oȸ collaboȸaɎe ɯiɎh diffeȸenɎ
claɀɀeɀ 

א ה

Negative effects on school culture and climate 
Seɮeȸed connecɎionɀ and limiɎed inɎeȸacɎionɀ beɎɯeen
ɀɎaffً ɀɎɖdenɎɀً familieɀً and commɖniɎɵ
NegaɎiɮe aɎmoɀpheȸe and collecɎiɮe aɎɎiɎɖdeɀ ɯiɎhin Ɏhe
ɯoȸkplace 

Conɮeȸɀelɵً ɀome edɖcaɎoȸɀ deɀcȸibed a ɀɎȸongeȸ
ɀenɀe of belonging and connecɎion ɯiɎh oɎheȸɀ
ȸelaɎed Ɏo ɀhaȸing Ɏhe eɴpeȸience of Ɏȸaɖma

ShifɎ in peȸceiɮed ɮalɖeɀ of Ɏhe ɀchool ٢eِgًِ pȸioȸiɎiɿing
healɎh and ɀafeɎɵ oɮeȸ connecɎion and ȸelaɎionɀhipɀ٣ and
of Ɏhe DepaȸɎmenɎ of EdɖcaɎion ٢eِgًِ focɖɀed on policɵ
and pɖblic image and noɎ ȸeɎaining edɖcaɎoȸɀ٣

Altered perceptions of professional and personal

roles and responsibilities 
ImpacɎed ɯoȸkplace moɎiɮaɎionɀً inɎenɎionɀً and
eɴpecɎaɎionɀ 
Diminiɀhed ȷɖaliɎɵ and ȷɖanɎiɎɵ of edɖcaɎion deliɮeȸed
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א ו

Contending ɯith the eɴecution of pandemicٮ

related decisionsً ɯhich ɯere made across

different scales ٢eِgًِ territorial mandatesً

Department of Education policiesً and schoolsټ

enhanced health and safetɵ procedures٣

Deciɀionɀ appeaȸed deɎached fȸom ɀchoolٮbaɀed
ȸealiɎieɀً deɀpiɎe ɀeeminglɵ good inɎenɎionɀ 
AffecɎed edɖcaɎoȸɀټ abiliɎɵ Ɏo eɴeȸɎ aɖɎonomɵ and agencɵ
ɯiɎhin Ɏheiȸ pȸofeɀɀional and peȸɀonal liɮeɀ 
Gɖidelineɀ and ȸecommendaɎionɀ ɯeȸe ɮieɯed aɀ
inconɀiɀɎenɎً complicaɎedً and eɮeȸٮchangingِ
SomeɎimeɀ Ɏhiɀ ȸeɀɖlɎed in noncompliance
Pooȸ commɖnicaɎion Ɏo edɖcaɎoȸɀ of policɵ change ٢eِgًِ
ɯaɀ noɎ Ɏimelɵ oȸ ɯaɀ ɖncleaȸ٣

Lack of supports for educators

Manɵ deɀcȸibed ɀɖppoȸɎɀ foȸ menɎal healɎh and ɯellٮ
being aɀ being ɖnaɮailableً inacceɀɀibleً oȸ inadeȷɖaɎe

Manɵ ɖɀed eɴɎeȸnal ɀɖppoȸɎɀ oȸ ɀelfٮdeɮeloped
ɀɎȸaɎegieɀ Ɏo cope

LimiɎed ȸeɀoɖȸceɀ Ɏo adjɖɀɎ Ɏheiȸ deliɮeȸɵ of edɖcaɎion 
Neaȸlɵ all inɎeȸɮieɯeeɀ ɀpoke aboɖɎ challengeɀ ɯiɎh
hɖman ȸeɀoɖȸceɀ ٢eِgًِ noɎ enoɖgh ɀɎaff ȸeɀɖlɎing in
incȸeaɀed ɯoȸkload٣

Rɖȸal edɖcaɎoȸɀ pȸoɮided manɵ eɴampleɀ of
challengeɀ being ɀhoȸɎٮɀɎaffed
Amplified ɯiɎh ɮaccine mandaɎeٮȸelaɎed ɮacancieɀ

Lack of gɖidance Ɏo oɮeȸɀee neɯ inɀɎȸɖcɎional
meɎhodɀ and pȸoɮide feedback

Conceȸnɀ ɯiɎh oɮeȸlap beɎɯeen pandemicٮȸelaɎed
happeningɀ and oɎheȸ ineȷɖiɎieɀ in ɀocial deɎeȸminanɎɀ
of healɎh ٢eِgًِ hoɖɀing ɀhoȸɎageɀً acceɀɀ Ɏo foodً abiliɎɵ
Ɏo Ɏȸaɮel foȸ ɀchool ɀɖpplieɀً eɎcِ٣
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א ז

WhǣǼe COVIDٮח׏ٮȸeǼaɎed chaǼǼeȇgeɀ ɯeȸe feǼɎ aɎ Ɏhe ǣȇdǣɮǣdɖaǼ ǼeɮeǼً Ɏheɀe
eɴȵeȸǣeȇceɀ ɯeȸe ȇeɀɎed ɯǣɎhǣȇ dǣffeȸeȇɎ ɀcaǼeɀِ PeȸɀȒȇaǼ Ǽǣɮed
eɴȵeȸǣeȇceɀ ɯeȸe ɯǣɎhǣȇ Ɏhe cȒȇɎeɴɎ Ȓf ɀchȒȒǼɀٔ adaȵɎed ȒȵeȸaɎǣȒȇɀً
ɯhǣch ɯeȸe hǣghǼɵ deȵeȇdeȇɎ Ȓȇ Ɏhe DeȵaȸɎȅeȇɎ Ȓf EdɖcaɎǣȒȇټɀ
ȸeɀȵȒȇɀeɀ ɎȒ ɎeȸȸǣɎȒȸǣaǼ ȅaȇdaɎeɀ aȇd gɖǣdeǼǣȇeɀِ Theɀe haȵȵeȇǣȇgɀ
ɯeȸe ǣȇfȒȸȅed bɵ fedeȸaǼ gȒɮeȸȇaȇce ȵȸȒceɀɀeɀ ǣȇfǼɖeȇced bɵ gǼȒbaǼٮ
ǼeɮeǼ eɮeȇɎɀ aȇd ȵȒǼǣɎǣcɀِ

EDUCATORSٔ
LIVED

EXPERIENCES 

SCHOOLSٔ 
ADAPTED

OPERATIONS

DEPARTMENT OF 
EDUCATION RESPONSES  

TERRITORIAL 
MANDATES ۭ GUIDELINES  

GLOBAL ۭ CANADIAN
HAPPENINGS 

"There's definitely a disconnect and a lot of frustrations on
how we're supported, and how we're heard, and how they

ٞYukon Government١ are involved in the schoolsټ decisions to
sort of get on the front lines with us."

"

  Y U K O N  E D U C A T O R  F I N A L  R E P O R T א  ׎ א א



AȇɎecedeȇɎ cȒȇdǣɎǣȒȇɀً ǣȇcǼɖdǣȇg aȇ
edɖcaɎȒȸټɀ ǣȇdǣɮǣdɖaǼ chaȸacɎeȸǣɀɎǣcɀً
Ɏhe ɯȒȸǸȵǼace eȇɮǣȸȒȇȅeȇɎً aȇd Ɏhe
ɀchȒȒǼټɀ cɖǼɎɖȸe aȇd cǼǣȅaɎeً
deɎeȸȅǣȇed eɴȵȒɀɖȸe ɎȒً aȇd Ɏhe
ɀeɮeȸǣɎɵ Ȓfً adɮeȸɀe effecɎɀ Ȓȇ heaǼɎh
aȇd ɯeǼǼٮbeǣȇgِ

The fȒǼǼȒɯǣȇg ɀecɎǣȒȇ ȒɖɎǼǣȇeɀ
cǣȸcɖȅɀɎaȇceɀ ɎhaɎ ȅǣɎǣgaɎed Ȓȸ
ȅȒdeȸaɎed adɮeȸɀǣɎǣeɀِ  

א ח

INDIVIDUAL
CHARACTERISTICS

SCHOOL
CULTURE
 ۭ CLIMATE

WORK
ENVIRONMENT

ANTECEDENT
CONDITIONS

IȇdiɮidɖaǼ chaȸacɎeȸiɀɎicɀ affecɎed ȵeȸceiɮed caȵaciɎieɀ aȇd

ȵȸȒficieȇcieɀ ɯheȇ deaǼiȇg ɯiɎh ȵaȇdeȅicٮȸeǼaɎed chaȇgeɀِ

SeǼfٮȵȸȒcǼaǣȅed ȸeɀǣǼǣeȇcɵً adaȵɎabǣǼǣɎɵً Ȓȸ fǼeɴǣbǣǼǣɎɵ
EɀɎabǼǣɀhed ȅechaȇǣɀȅɀ ɎȒ cȒȵe ɯǣɎh ɀɎȸeɀɀ ٢eِgًِ ȵhɵɀǣcaǼ acɎǣɮǣɎɵً
ȅedǣɎaɎǣȒȇً ǣȅȅeȸɀǣȒȇ ǣȇ faɮȒɖȸǣɎe hȒbbɵً eɎcِ٣
EdɖcaɎȒȸɀ ɯhȒ Ǽǣɮed ɯǣɎh a ȵaȸɎȇeȸ Ȓȸ faȅǣǼɵ ɀȵȒǸe abȒɖɎ bȒɎh Ɏhe
ȵȒɀǣɎǣɮe ٢eِgًِ cȒȇȇecɎǣȒȇ ɯǣɎh ȒɎheȸɀ٣ aȇd ȇegaɎǣɮe ٢eِgًِ ǣȇabǣǼǣɎɵ ɎȒ
fǣȇd aǼȒȇe Ɏǣȅe٣
ThȒɀe ɯhȒ ɯeȸe ȇȒɎ hǣghٮȸǣɀǸ fȒȸ ɀeɮeȸe dǣɀeaɀe aȇd dǣd ȇȒɎ haɮe
cǼȒɀe faȅǣǼɵ Ȓȸ fȸǣeȇdɀ ɯhȒ ɯeȸe hǣghٮȸǣɀǸ fȒȸ ɀeɮeȸe dǣɀeaɀe feǼɎ
fȒȸɎɖȇaɎe 
EɴȵȸeɀɀǣȒȇ Ȓf gȸaɎǣɎɖde fȒȸ Ǽǣɮǣȇg ǣȇ Ɏhe YɖǸȒȇ ٢eِgًِ ǼȒɯ ȇɖȅbeȸ Ȓf
caɀeɀً acceɀɀ ɎȒ ȇaɎɖȸaǼ eȇɮǣȸȒȇȅeȇɎɀً eɎcِ٣ aȇd a ȵȒɀǣɎǣɮe ȒɖɎǼȒȒǸ
ɯheȇ cȒȇɀǣdeȸǣȇg haȵȵeȇǣȇgɀ ǣȇ ȒɎheȸ ǴɖȸǣɀdǣcɎǣȒȇɀ 

CiȸcɖȅɀɎaȇceɀ ɎhaɎ MiɎigaɎed Ȓȸ

MȒdeȸaɎed AdɮeȸɀiɎieɀ ב׎
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ב ׎

EDUCATORS OFTEN DESCRIBED THEIR INDIVIDUAL
TENDENCIES IN ONE OF TWO WAYSي 

SɎȸicɎǼɵ fȒǼǼȒɯed aǼǼ ɀeɎ ȸɖǼeɀ aȇd ȸeɀȵȒȇɀibiǼiɎieɀ

deɀȵiɎe ȅaȇɵ cȒȇɎeɴɎɖaǼ chaǼǼeȇgeɀ iȇ dȒiȇg ɀȒ01
OfɎeȇ ǣȇɮȒǼɮed ǣȇcȸeaɀed ɯȒȸǸǼȒad ٢eِgًِ gȸeaɎeȸ ȇɖȅbeȸ Ȓf
ɎaɀǸɀً ȅȒȸe Ɏǣȅe ɀȵeȇɎ Ȓȇ eɴǣɀɎǣȇg acɎǣɮǣɎǣeɀً eɎcِ٣
CȒȅȵȸȒȅǣɀed Ɏheǣȸ abǣǼǣɎɵ ɎȒ deǼǣɮeȸ cɖȸȸǣcɖǼɖȅً cȒȇȇecɎ ɯǣɎh
ɀɎɖdeȇɎɀً aȇd ȅaǣȇɎaǣȇ a ɯȒȸǸٮǼǣfe baǼaȇce

MȒȸe eɴȵǼiciɎǼɵ ceȇɎȸed Ȓȇ ɀɎɖdeȇɎɀټ Ǽeaȸȇiȇg aȇd

ɯeǼǼٮbeiȇg ɯhiǼe ȅaǸiȇg ǴɖdgeȅeȇɎ caǼǼɀ Ȓȇ

ɯheɎheȸ ɎȒ adheȸe ɎȒ aǼǼ eɮȒǼɮiȇg ȸɖǼeɀ 

02
VaǼɖeɀً ȵȸǣȒȸǣɎǣeɀً aȇd ǣȇɎeȇɎǣȒȇɀ Ȓf ȒɎheȸɀ ٢eِgًِ ɯȒȸǸȵǼace
ɀɖȵeȸǣȒȸɀً GȒɮeȸȇȅeȇɎ Ȓf YɖǸȒȇً eɎcِ٣ dǣd ȇȒɎ aǼǣgȇ ɯǣɎh Ɏheǣȸ
Ȓɯȇ
CȸeaɎed ɎeȇɀǣȒȇɀ beɎɯeeȇ ȒɎheȸɀً eɎhǣcaǼ aȇd eɴǣɀɎeȇɎǣaǼ cȸǣɀeɀً
aȇd adɮeȸɀe effecɎɀ Ȓȇ eȅȒɎǣȒȇaǼ aȇd cȒgȇǣɎǣɮe ɯeǼǼٮbeǣȇg
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ב Y  ׏ U K O N  E D U C A T O R  F I N A L  R E P O R T א  ׎ א א

The ȵhɵɀicaǼً ɀȒciaǼً aȇd ȵɀɵchȒǼȒgicaǼ ɯȒȸǸ eȇɮiȸȒȇȅeȇɎ iȇfǼɖeȇced

ȵeȸceiɮed ȸȒǼeɀ aȇd ȸeɀȵȒȇɀibiǼiɎieɀً iȅȵacɎiȇg ɯȒȸǸ dɖɎieɀ aȇd

cȒȇȇecɎiȒȇɀ ɯiɎh cȒǼǼeagɖeɀِ MȒȸeȒɮeȸً Ɏhe ɀchȒȒǼټɀ cǼiȅaɎe aȇd

cɖǼɎɖȸe eɀɎabǼiɀhed Ɏhe aɎȅȒɀȵheȸe fȒȸ daɵٮɎȒٮdaɵ ȵȸacɎiceɀِ

EdɖcaɎȒȸɀ ɯhȒ had ɀɎȸȒȇgً ɎȸɖɀɎedً cȒǼǼabȒȸaɎǣɮe ȸeǼaɎǣȒȇɀhǣȵɀ ɯǣɎh Ɏheǣȸ
ɀɖȵeȸǣȒȸɀ feǼɎ ǼǣǸe Ɏheɵ had aɖɎȒȇȒȅɵ aȇd fǼeɴǣbǣǼǣɎɵ ɯǣɎh hȒɯ Ɏheɵ deǼǣɮeȸed
edɖcaɎǣȒȇ ɎȒ Ɏheǣȸ ɀɎɖdeȇɎɀ
EdɖcaɎȒȸɀ ǣȇ Ǽaȸgeȸ cǼaɀɀȸȒȒȅɀ ɯeȸe abǼe ɎȒ adǴɖɀɎ ɎȒ dǣɀɎaȇcǣȇg ȸeȷɖǣȸeȅeȇɎɀ
ȅȒȸe ȷɖǣcǸǼɵ
EdɖcaɎȒȸɀ ǣȇcǼɖded ɯǣɎhǣȇ ɀchȒȒǼٮȸeǼaɎed decǣɀǣȒȇٮȅaǸǣȇg ȵȸȒceɀɀeɀ ٢eِgًِ
ǣȇɮȒǼɮed ǣȇ deɮeǼȒȵǣȇg Ɏhe ɀchȒȒǼټɀ ȒȵeȸaɎǣȒȇaǼ ȵǼaȇً cȒǼǼabȒȸaɎed Ȓȇ ɯaɵɀ ɎȒ
ǣȅȵȸȒɮe haǼǼɯaɵ Ɏȸaffǣc fǼȒɯً eɎcِ٣ feǼɎ ɮaǼɖedً ɯhǣch cȒȇɎȸǣbɖɎed ɎȒ a ɀeȇɀe Ȓf
ȵɖȸȵȒɀe 
SchedɖǼeɀ ɎhaɎ aǼǼȒɯed fȒȸ Ɏǣȅe aɯaɵ fȸȒȅ ɀɎɖdeȇɎɀ ٢eِgًِ ȵȸeȵً Ǽɖȇchً eɎcِ٣
gaɮe edɖcaɎȒȸɀ Ɏǣȅe aȇd ɀȵace ɎȒ decȒȅȵȸeɀɀ
EdɖcaɎȒȸɀ ǣȇ ɀchȒȒǼɀ ɯǣɎh aɮaǣǼabǼe Ȓȸ adɮeȸɎǣɀed heaǼɎh aȇd Ɏeachǣȇg ɀɖȵȵȒȸɎɀ
ɀȵȒǸe abȒɖɎ acceɀɀǣȇg Ɏheɀe ȸeɀȒɖȸceɀ ɎȒ cȒȵe ɯǣɎh adɮeȸɀǣɎǣeɀ



DǣffeȸeȇɎǣaǼ effecɎɀ Ȓȇ heaǼɎh aȇd ɯeǼǼٮbeǣȇg ɯeȸe Ɏhe ȸeɀɖǼɎ Ȓf a ȅɵȸǣad
Ȓf facɎȒȸɀ affecɎed bɵ COVIDٮח׏ٮȸeǼaɎed chaȇgeɀ ȇeɀɎed ɯǣɎhǣȇ dǣffeȸeȇɎ
ɀcaǼeɀً ɯhǣch ȒɮeȸǼaȵȵed aȇd ǣȇɎeȸɀecɎed ǣȇ cȒȅȵǼeɴ ɯaɵɀِ The ǣȅȵacɎɀ
aȇd chaǼǼeȇgeɀ ȵeȸceǣɮed bɵ edɖcaɎȒȸɀ ɯeȸe deȵeȇdeȇɎ Ȓȇ aȇɎecedeȇɎ
cȒȇdǣɎǣȒȇɀِ FɖȸɎheȸً ȵeȸɮaɀǣɮe ɀȒcǣeɎaǼ ȇȒȸȅɀً ɮaǼɖeɀً aȇd ȵȸacɎǣceɀ
ǣȇfǼɖeȇced Ǽǣɮed eɴȵeȸǣeȇce ȵȸǣȒȸ ɎȒ aȇd ɎhȸȒɖghȒɖɎ Ɏhe ȵaȇdeȅǣcِ 

AcǸȇȒɯǼedgǣȇg Ɏhǣɀ cȒȅȵǼeɴǣɎɵً beǼȒɯ ǣɀ a ɮǣɀɖaǼ ɀcheȅaɎǣc ȅȒdeǼ ɎhaɎ
Ȓffeȸɀ aȇ aɎɎeȅȵɎ ɎȒ ɖȇȸaɮeǼ Ɏheɀe ǣȇɎeȸcȒȇȇecɎǣȒȇɀِ Iȇ Ɏhe fȒǼǼȒɯǣȇg
ɀecɎǣȒȇً each cȒȅȵȒȇeȇɎ Ȓf Ɏhǣɀ cȒȇceȵɎɖaǼ fȸaȅeɯȒȸǸ ɯǣǼǼ be eɴȵǼȒȸed
ǣȇ deɎaǣǼِ  

ב א

CȒȇȇecɎiȇg ReɀɖǼɎɀ iȇ a ViɀɖaǼ

ScheȅaɎic MȒdeǼג׎

EDUCATORSٔ
LIVED

EXPERIENCES 

SCHOOLSٔ
ADAPTED

OPERATIONS

DEPARTMENT OF 
EDUCATION RESPONSES  

TERRITORIAL 
MANDATES ۭ GUIDELINES  

GLOBAL ۭ CANADIAN
HAPPENINGS 

AȇɎecedeȇɎ CȒȇdiɎiȒȇɀ COVIDٮח׏ٮReǼaɎed Chaȇgeɀ  

INDIVIDUAL
CHARACTERISTICS

SCHOOL
CULTURE
 ۭ CLIMATE

WORK
ENVIRONMENT

ANTECEDENT
CONDITIONS

PERCEPTIONS ۭ
ATTRIBUTED
MEANING OF

EXPERIENCES 

DIFFERENTIAL
EFFECTS ON HEALTH

ۭ WELLٮBEING 

Figɖȸe ׏
Schematic Model Depicting Interactions between Antecedent Conditions٦ COVIDډײ1ډRelated
Changes٦ and Effects on Health and Wellډbeing
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ב ב

ANTECEDENT CONDITIONS

INDIVIDUAL
CHARACTERISTICS

SCHOOL
CULTURE
 ۭ CLIMATE

WORK
ENVIRONMENT

ANTECEDENT
CONDITIONS

INDIVIDUAL
CHARACTERISTICS

HeaǼɎǝ ɀɎaɎɖɀ aȇd ǼǣfeɀɎɵǼe ٢eِgًِ
ȵȸeٮeɴǣɀɎǣȇg cȒȇdǣɎǣȒȇɀً ǝeaǼɎǝٮ
ȸeǼaɎed acɎǣɮǣɎǣeɀً aȇd daɵٮɎȒٮdaɵ
beǝaɮǣȒɖȸɀ٣
Lǣfe ɀɎage ٢eِgًِ ageً faȅǣǼɵ Ɏǣeɀً
eɎcِ٣
SȒcǣaǼ ǼȒcaɎǣȒȇ ٢eِgًِ facɎȒȸɀ ɎǝaɎ
cȒȅbǣȇe ɎȒ cȸeaɎe Ȓȇeټɀ ɖȇǣȷɖe
ȵȒɀǣɎǣȒȇ ɯǣɎǝǣȇ ɀȒcǣeɎɵً ɯǝǣcǝ
ǣȇcǼɖde geȇdeȸً ȸaceً ɀȒcǣaǼ cǼaɀɀً
ɀeɴɖaǼ ȒȸǣeȇɎaɎǣȒȇً aȇd ȸeǼǣgǣȒȇ٣
EȅȵǼȒɵȅeȇɎ ɀɎaɎɖɀ ٢eِgًِ fɖǼǼٮ
Ɏǣȅe ɮɀِ ȵaȸɎٮɎǣȅeً ȵeȸȅaȇeȇɎ
ɮɀِ cȒȇɎȸacɎ٣
JȒb ȵȒɀǣɎǣȒȇ ٢eِgًِ edɖcaɎǣȒȇaǼ
aɀɀǣɀɎaȇɎً Ɏeacǝeȸً Ȓȸ
adȅǣȇǣɀɎȸaɎȒȸ٣
WȒȸǸ eɴȵeȸǣeȇce ٢eِgًِ Ɏeȇɖȸeً 
 aȇd ȵaɀɎ ȵȒɀǣɎǣȒȇɀ aȇd ȸȒǼe٣
GeȒgȸaȵǝǣcaǼ ǼȒcaɎǣȒȇ ٢ǣِeًِ ȸɖȸaǼ
YɖǸȒȇ ɮɀِ WǝǣɎeǝȒȸɀe٣

SCHOOL CULTURE AND
CLIMATE 

IȅȵǼǣcǣɎ beǼǣefɀً aɎɎǣɎɖdeɀً aȇd
ɮaǼɖeɀ
EɴȵǼǣcǣɎ beǝaɮǣȒɖȸɀً acɎǣȒȇɀً
aȇd ɀɎȸaɎegǣeɀ ٢eِgًِ ǣȇɎeȸacɎǣȒȇɀ
ɯǣɎǝ ȒɎǝeȸɀ  aȇd Ɏeacǝǣȇg
ȵȸacɎǣceɀ٣ 

Tǝe ȒɮeȸaǼǼ aɎȅȒɀȵǝeȸe fȒȸ daǣǼɵ
ȵȸacɎǣceɀً ɯǝǣcǝ ǣɀ cȒȅȵȸǣɀed Ȓfي

WORK ENVIRONMENT

PȒǼǣcǣeɀً ȵȸȒcedɖȸeɀً aȇd
ɀcǝedɖǼeɀ
ScǝȒȒǼٮɀȵecǣfǣc ɀɎȸɖcɎɖȸeɀ aȇd
ɀɵɀɎeȅɀ
IȇfȸaɀɎȸɖcɎɖȸe aȇd ȸeɀȒɖȸceɀ
Leadeȸɀǝǣȵ aȇd ȅaȇageȅeȇɎ

Tǝe ȵǝɵɀǣcaǼً ɀȒcǣaǼً aȇd
ȵɀɵcǝȒǼȒgǣcaǼ ɯȒȸǸȵǼace
eȇɮǣȸȒȇȅeȇɎً ǣȇcǼɖdǣȇgي

Figɖȸe ׏ِ׏
Antecedent Conditions
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COàIDٮח׏ٮRELATED CHANGES  

Aɀ deɀcȸǣbed eaȸǼǣeȸً Ɏǝe cǝaǼǼeȇgeɀ faced bɵ edɖcaɎȒȸɀ ɯeȸe ȇeɀɎed
ɯǣɎǝǣȇ dǣffeȸeȇɎ ɀcaǼeɀِ Tǝeɀe cǝaǼǼeȇgeɀ ȸeɀɖǼɎed fȸȒȅ COVIDٮח׏ٮȸeǼaɎed
cǝaȇgeɀِ

ב ג

׏׎

א׎

ב׎

ג׎

GlȒbal aȇd Caȇadiaȇ Haȵȵeȇiȇgɀ

Sȵȸead Ȓf COVIDח׏ٮ gǼȒbaǼǼɵ aȇd
ȇaɎǣȒȇaǼǼɵ
FedeȸaǼ ȅaȇdaɎeɀ aȇd gɖǣdeǼǣȇeɀ

׏׎

TeȸȸiɎȒȸial MaȇdaɎeɀ aȇd Gɖideliȇeɀ

EȇacɎǣȇg a ɀɎaɎe Ȓf eȅeȸgeȇcɵ 
TȸaɮeǼ aȇd gaɎǝeȸǣȇg ȸeɀɎȸǣcɎǣȒȇɀ 
PɖbǼǣc aȇȇȒɖȇceȅeȇɎɀ aȇd gɖǣdǣȇg
dȒcɖȅeȇɎɀ 

א׎

DeȵaȸɎȅeȇɎ Ȓf EdɖcaɎiȒȇٔɀ ReɀȵȒȇɀe 

CȒǼǼabȒȸaɎǣɮe decǣɀǣȒȇٮȅaǸǣȇg 
Neɯ aȇd adǴɖɀɎed ȵȒǼǣcǣeɀ aȇd
ȵȸȒcedɖȸeɀ  
DeɮeǼȒȵȅeȇɎ aȇd ȵȸȒɮǣɀǣȒȇ Ȓf
ɀɖȵȵȒȸɎɀ 

ב׎

SchȒȒlɀٔ AdaȵɎed OȵeȸaɎiȒȇɀ

AdȅǣȇǣɀɎeȸǣȇg eȇǝaȇced aȇd
dɵȇaȅǣc ǝeaǼɎǝ aȇd ɀafeɎɵ
ȅeaɀɖȸeɀ

ג׎

ד׎

EdɖcaɎȒȸɀٔ Liɮed Eɴȵeȸieȇceɀד׎

TOGETHERً PREٮEXISTING CONDITIONS AND COVIDٮח׏ٮRELATED
CHANGES ALTERED PERCEPTIONS AND ATTRIBUTED MEANINGS

OF THE LIVED EXPERIENCES OF EDUCATORSِ 

NaɮǣgaɎǣȇg Ɏǝe COVIDח׏ٮ
ȵaȇdeȅǣc aɀ aȇ edɖcaɎȒȸ 
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AȇɎecedeȇɎ cȒȇdǣɎǣȒȇɀً COVIDٮח׏ٮȸeǼaɎed cǝaȇgeɀً aȇd eɮȒǼɮǣȇg
ȵeȸceȵɎǣȒȇɀ deɎeȸȅǣȇed Ɏǝe Ǽǣɮed eɴȵeȸǣeȇce Ȓf edɖcaɎȒȸɀ ȇaɮǣgaɎǣȇg Ɏǝe
ȵaȇdeȅǣcً aȇd ǣȇfǼɖeȇced Ɏǝeǣȸ ǝeaǼɎǝ aȇd ɯeǼǼٮbeǣȇg ǣȇ a bǣdǣȸecɎǣȒȇaǼ
faɀǝǣȒȇ ٢eِgًِ adɮeȸɀe cǝaȇgeɀ ɎȒ ǝeaǼɎǝ aȇd ɯeǼǼٮbeǣȇg aǼɀȒ ǝad a
ȇegaɎǣɮe effecɎ Ȓȇ ȵeȸceȵɎǣȒȇɀ Ȓf Ɏǝe ɯȒȸǸȵǼace٣ِ 

ב ד

PeȸceȵɎiȒȇɀ aȇd AɎɎȸibɖɎed Meaȇiȇg Ȓf Liɮed

Eɴȵeȸieȇceɀ 

MȒɎǣɮaɎǣȒȇɀً ǣȇɎeȇɎǣȒȇɀً aȇd eɴȵecɎaɎǣȒȇɀ 
PȸȒfeɀɀǣȒȇaǼ aȇd eɎǝǣcaǼ ȸeɀȵȒȇɀǣbǣǼǣɎǣeɀ 
Peȸceǣɮed ȸȒǼeɀً caȵacǣɎǣeɀً aȇd ȵȸȒfǣcǣeȇcǣeɀ 

DiffeȸeȇɎial EffecɎɀ Ȓȇ HealɎh aȇd WellٮBeiȇg

CȒgȇǣɎǣɮe ɯeǼǼٮbeǣȇg aȇd ǴȒb ɀaɎǣɀfacɎǣȒȇ
SȒcǣaǼ cȒȇȇecɎǣɮǣɎɵ aȇd ɀeȇɀe Ȓf beǼȒȇgǣȇg
EȅȒɎǣȒȇaǼ ɯeǼǼٮbeǣȇg aȇd aɮȒɯed ȷɖaǼǣɎɵ Ȓf Ǽǣfe 
PǝɵɀǣȒǼȒgǣcaǼً ȅeȇɎaǼً aȇd beǝaɮǣȒɖȸaǼ ȸeɀȵȒȇɀeɀ ɎȒ
ɯȒȸǸȵǼace ɀɎȸeɀɀȒȸɀ 

PERCEPTIONS ۭ
ATTRIBUTED
MEANING OF

EXPERIENCES 

DIFFERENTIAL
EFFECTS ON

HEALTH ۭ
WELLٮBEING 
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ב ה

PoliWical, cXlWXUal, and economic ZoUldYieZV 

EDUCATORSٔ
LIVED

EXPERIENCES 

SCHOOLSٔ 
ADAPTED

OPERATIONS

DEPARTMENT OF 
EDUCATION RESPONSES  

TERRITORIAL MANDATES ۭ
GUIDELINES  

GLOBAL ۭ CANADIAN
HAPPENINGS 

AȇɎecedeȇɎ CȒȇdiɎiȒȇɀ COVIDٮח׏ٮRelaɎed Chaȇgeɀ  

ANTECEDENT
CONDITIONS

PERCEPTIONS ۭ ATTRIBUTED
MEANING OF EXPERIENCES 

DIFFERENTIAL EFFECTS ON
HEALTH ۭ WELLٮBEING 

SȒcieɎal NȒȸȅɀ aȇd Valɖeɀ  

CollecWiYe pUioUiWieV and aWWiWXdeV E[iVWing V\VWemV of oppUeVVion (e.g., colonialiVm, Ve[iVm, eWc.) 

Emplo\menW VWaWXV, job poViWion

Life VWage (e.g., age, famil\ WieV)
Social locaWion (e.g., gendeU, Uace) 

HealWh VWaWXV & lifeVW\le

GeogUaphical
locaWion 

 & ZoUk e[peUience 

Ph\Vical,
SRcial &

PV\chRlRgical
EQYiURQmeQW  

School-Vpecific VWUXcWXUeV and V\VWemV 

PolicieV, pUocedXUeV & VchedXleV 

ΔnfUaVWUXcWXUe & UeVoXUceV 

LeadeUVhip &
managemenW  

ΖQdiYidXal 
ChaUacWeUiVWicV

SchRRl
CXlWXUe &
ClimaWe  

ΔmpliciW beliefV,
aWWiWXdeV &
YalXeV 

E[pliciW acWionV,
behaYioXUV &
VWUaWegieV 

AWmoVpheUe foU 
       dail\ pUacWiceV 

(e.g., pedagog\,
ZoUkplace 

inWeUacWionV) 

MoWiYaWionV, inWenWionV & e[pecWaWionV 
PUofeVVional & eWhical UeVponVibiliWieV 
PeUceiYed UoleV, capaciWieV & pUoficiencieV 

CogniWiYe Zell-being & job VaWiVfacWion
Social connecWiYiW\ & VenVe of belonging
EmoWional Zell-being & aYoZed TXaliW\ of life 
Ph\Viological, menWal & behaYioXUal UeVponVeV Wo
ZoUkplace VWUeVVoUV  

EæPANDED àISÈAL SCHEMATIC MODEL 
Tǝe fȒǼǼȒɯǣȇg cȒȇceȵɎɖaǼ fȸaȅeɯȒȸǸ deȵǣcɎɀ Ɏǝe cȒȇȇecɎǣȒȇɀ beɎɯeeȇ
Ɏǝe Ɏǝeȅeɀ eɀɎabǼǣɀǝed ɎǝȸȒɖgǝȒɖɎ Ɏǝǣɀ ȸeɀeaȸcǝِ

Figɖȸe א 
Expanded Schematic Model Depicting Interactions between Antecedent Conditions٦ COVIDډײתډ
Related Changes٦ and Effects on Health and Wellډbeing
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While ɯe aim Ɏo highlighɎ Ɏhe imȵlicaɎionɀ of oɖȸ findingɀ and
ȵȸoɮide ȸecommendaɎionɀ idenɎified Ɏhȸoɖgh ɎhemaɎic analɵɀiɀ
and engagemenɎ ɯiɎh liɎeȸaɎɖȸeً ɯe alɀo ɯanɎ Ɏo highlighɎ Ɏhe
ɮoiceɀ of oɖȸ ȵaȸɎiciȵanɎɀِ 

EdɖcaɎoȸɀ ɀȵoke ȵaɀɀionaɎelɵ aboɖɎ Ɏhe conɎeɴɎً challengeɀً and
conɀeȷɖenceɀ of naɮigaɎing Ɏhe COVIDח׏ٮ ȵandemicِ While noɎ
eɴȵliciɎlɵ aɀkedً manɵ edɖcaɎoȸɀ ɯeȸe keen Ɏo ȵȸoɮide adɮice Ɏo
highٮleɮel deciɀionٮmakeȸɀ in edɖcaɎionِ

ב ז

EDUCATORٮIDENTIFIED
SUGGESTIONS MOVING FORáARD

THE FOLLOWING ARE SUGGESTIONS BY EDUCATORS ON HOW
TO MOVE FORWARDي

Deɮeloȵ ɀɵɀɎemɀ and ɀɎȸɖcɎɖȸeɀ Ɏo ɀɖȵȵoȸɎ edɖcaɎoȸɀټ healɎh and
ɯellٮbeing Ɏo eɀɎabliɀh claȸiɎɵ and conɀiɀɎencɵ acȸoɀɀ ɀchoolɀ and
claɀɀȸoomɀ

Pȸoɮide ȸeɀoɖȸceɀ ɎhaɎ alloɯ Ɏime foȸ ɀelfٮcaȸe ɯiɎhin Ɏhe ɯoȸk daɵ  
Deɮeloȵ a healɎh adɮocacɵ ȵoɀiɎion Ɏo ȵlan and ɀɖȵȵoȸɎ Ɏheɀe
effoȸɎɀ

 Find ɯaɵɀ Ɏo ȸedɖce Ɏhe ɯoȸkload of edɖcaɎoȸɀ
PȸioȸiɎiɿe ȵȸoceɀɀeɀ Ɏo ȸecȸɖiɎ and ȸeɎain ɀɎaff Ɏo ȸedɖce ɯoȸkloadً
eɀȵeciallɵ in ȸɖȸal ɀchoolɀ ɯheȸe ɀhoȸɎageɀ maɵ ȸeɀɖlɎ in
claɀɀȸoom oȸ ɀchool cloɀɖȸeɀ
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ב ח

Inɮolɮe edɖcaɎoȸɀ fȸom all job ȵoɀiɎionɀ in deciɀionٮmaking ȵȸoceɀɀeɀ
ȸelaɎed Ɏo ȵolicieɀ and ȵȸocedɖȸeɀ 

Enɀɖȸe edɖcaɎoȸɀ feel ɮalɖed and noɎ in a ɎokeniɀɎic faɀhion
EɀɎabliɀh meanɀ Ɏo eɮalɖaɎe Ɏhe effecɎiɮeneɀɀ and ImȵacɎɀ of
collaboȸaɎiɮe effoȸɎɀ

ReٮeɮalɖaɎe ȵolicieɀ and ȵȸocedɖȸeɀ foȸ ɀick leaɮeً giɮen COVIDٮח׏ٮ
ȸelaɎed challengeɀ

Rɖȸal edɖcaɎoȸɀ eɴȵȸeɀɀed Ɏhe need Ɏo ɀɖȵȵoȸɎ Ɏheiȸ leaɮe
ȸeȷɖeɀɎɀ

Conɀideȸ ȵoɎenɎial longٮɎeȸm imȵacɎɀ of Ɏhe ȵandemicً inclɖding Ɏhe
noɎion of collecɎiɮe Ɏȸaɖma and ȵlan foȸ ɯaɵɀ Ɏo ɀɖȵȵoȸɎ edɖcaɎoȸɀ 

Deɮeloȵ ȵȸeȵaȸedneɀɀ and diɀaɀɎeȸ ȵlanɀ ɀhoɖld an eɮenɎ like Ɏhiɀ
haȵȵen again

"We must be really
conscious of what that

٠longٮterm trauma١ looks
like. ١...٠ How do we make

sure that people are being
taken care of in all aspects

of their life? So, if weٔre
going to preach selfٮcare,

whatٔs going to be done to
ensure that everybody is

actually healthy?"  

"

"The decisionٮmakers need
to understand that the
impacts of their decisions
go beyond politics to
people. And it needs to be
clear, consistent,
compassionate. ٞ...١ Words
are not enough."

"
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IȇɮȒǼɮe EdɖcaɎȒȸɀ iȇ DeciɀiȒȇٮ

MaǸiȇg PȸȒceɀɀeɀ ׏׎

SUMMARç OF
RECOMMENDATIONS

Baɀed on Ɏhe inɎeȸɮieɯɀ ɯiɎh Yɖkon edɖcaɎoȸɀ and a ȸeɮieɯ of Ɏhe
liɎeȸaɎɖȸeً Ɏhe ȸecommendaɎionɀ inclɖded beloɯ aim Ɏo ȵȸeɀeȸɮe Ɏhe
healɎh and ɯellٮbeing of edɖcaɎoȸɀ in Ɏhe ɎeȸȸiɎoȸɵِ 

Theɀe ȸecommendaɎionɀ aȸeي

IȅȵȸȒɮe SɎȸɖcɎɖȸeɀ ɎhaɎ SɖȵȵȒȸɎ

EdɖcaɎȒȸɀٔ HeaǼɎh ۭ WeǼǼٮBeiȇg א׎

PȸȒȅȒɎe ۭ MaiȇɎaiȇ PȒɀiɎiɮe SchȒȒǼ

CɖǼɎɖȸe ۭ CǼiȅaɎe ב׎

PȸiȒȸiɎiɿe LȒȇgٮTeȸȅ PǼaȇȇiȇg aȇd

Pȸeȵaȸedȇeɀɀ ג׎
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IȇɮȒǼɮe EdɖcaɎȒȸɀ iȇ DeciɀiȒȇٮ

MaǸiȇg PȸȒceɀɀeɀ ׏׎

FROM A CLASSROOM TO TERRITORIAL LEVELً MEANINGFUL
INVOLVEMENT OF EDUCATORS IN DECISIONٮMAKING MUST
OCCUR ACROSS SCALESِ 

ג ׏

Meaningfɖllɵ anɎiciȵaɎe and addȸeɀɀ
Ɏhe conceȸnɀ of Ɏhoɀe ɯho mɖɀɎ
imȵlemenɎ aɀɀociaɎed changeɀ
٢Odell Gondeȸً ٣גחח׏ 
PȸeɮenɎ ȵaɀɀiɮe ȸeɀiɀɎance oȸ
oȵȵoɀiɎion Ɏo changeɀ ٢Odell
Gondeȸً ٣ًגחח׏ eɀȵeciallɵ Ɏhoɀe ɎhaɎ
cannoɎ be conɎȸolled ٢iِeًِ enfoȸcing
ɎeȸȸiɎoȸial mandaɎeɀ٣
Recogniɿe and ɀhoɯcaɀe Ɏhe
imȵoȸɎance of aɖɎonomɵً ȸeɀȵecɎً
and feelingɀ of ɮalɖe aɀ an emȵloɵee
and edɖcaɎoȸ ٢Odell Gondeȸً ٣גחח׏
Bɖild ȸaȵȵoȸɎ and ɎȸɖɀɎ ɎhaɎ cȸoɀɀeɀ
ɀchool boɖndaȸieɀً ɀɎȸengɎhening
ȸelaɎionɀhiȵɀ acȸoɀɀ Ɏhe edɖcaɎion
ɀɵɀɎem ٢Odell Gondeȸً ٣גחח׏

Eȇgagiȇg edɖcaɎȒȸɀ iȇ deciɀiȒȇɀ
ɎhaɎ affecɎ Ɏheȅ haɀ Ɏhe ȵȒɎeȇɎiaǼ
ɎȒي

s our job as admin toٯit ټ...ٻٮ
take away that anxiety, to
try to sequester those
stressors, to listen and
reassure, and to support
in any way we can. But
thereٯs nobody asking us,
thereٯs nobody saying,
Hey, what can we do forٮ
your school?ٮٮ
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Deɮeloȵing oȸ enhancing DeȵaȸɎmenɎ of EdɖcaɎionٮleɮel
commiɎɎeeɀ and boaȸdɀ comȵȸiɀed of edɖcaɎoȸɀ ɯho aȸe
acɎiɮelɵ inɮolɮed in deciɀionٮmaking

EdɖcaɎoȸɀ ɀhoɖld be ȵȸoɮided coɮeȸage foȸ Ɏime
aɯaɵ fȸom ȸegɖlaȸ dɖɎieɀ Ɏo ȵaȸɎiciȵaɎe in Ɏheɀe
ȵɖȸɀɖiɎɀ

AcɎiɮelɵ ɀeeking inȵɖɎ oȸ inɀighɎ fȸom emȵloɵeeɀ befoȸe
deciɀionɀ aȸe made

Thiɀ ȸeȷɖiȸeɀ Ɏhe eɀɎabliɀhmenɎ of ȵȸoceɀɀeɀ Ɏo
adminiɀɎeȸ and eɮalɖaɎe inɎeȸnal ɀɖȸɮeɵɀ ȷɖicklɵ and
effecɎiɮelɵ
ReɀɖlɎɀ of Ɏhiɀ ȸeɀeaȸch ɀhoɖld be made aɮailable Ɏo
all emȵloɵeeɀ 

FaciliɎaɎe oȵȵoȸɎɖniɎieɀ Ɏo foɀɎeȸ ɎȸɖɀɎing and
collaboȸaɎiɮe ȸelaɎionɀhiȵɀ beɎɯeen edɖcaɎional
ɀɎakeholdeȸɀ and ɯoȸkeȸɀ acȸoɀɀ Ɏhe ɎeȸȸiɎoȸɵ

ג א

MeaȇiȇgfɖǼ aȇd ȵaȸɎiciȵaɎȒȸɵ deciɀiȒȇٮȅaǸiȇg
ȅaɵ be achieɮed bɵ cȒȇɀideȸiȇgي

to get the people who are making the decisions ټneedٻ Youٮ
to visit schools, to be on the field, to be on the ground, to
understand what is the reality, because itٯs easy to make
decisions when you are seated at your computer and when
you are not living the reality.ٮ
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Impȸoɮe SɎȸɖcɎɖȸeɀ ɎhaɎ SɖppoȸɎ

EdɖcaɎoȸɀٔ HealɎh and WellٮBeing א׎

All edɖcaɎional ɀɎakeholdeȸɀ in Ɏhe ɎeȸȸiɎoȸɵ mɖɀɎ ɯoȸk collaboȸaɎiɮelɵ Ɏo
impȸoɮe ɀɎȸɖcɎɖȸeɀ and ɀɵɀɎemɀ ɎhaɎ ɀɖppoȸɎ edɖcaɎoȸɀټ menɎalً phɵɀicalً
ɀocialً and emoɎional healɎh and ɯellٮbeingِ Thiɀ maɵ be achieɮed
Ɏhȸoɖgh Ɏhe deɮelopmenɎ of neɯ ɯoȸkplace healɎh pȸogȸamɀ oȸ bɵ
inɎegȸaɎing Ɏhiɀ ȸecommendaɎion ɯiɎhin eɴiɀɎing ɀɵɀɎemɀ and pȸoceɀɀeɀِ

Specificallɵً iɎ iɀ impoȸɎanɎ Ɏo conɀideȸي

Incȸeaɀing Ɏhe ɮiɀibiliɎɵ of aɮailable menɎal healɎh
ɀɖppoȸɎɀ and fȸeȷɖenɎlɵ and effecɎiɮelɵ
commɖnicaɎing hoɯ Ɏo acceɀɀ Ɏheɀe ȸeɀoɖȸceɀ

Focɖɀ ɀchoolٮleɮel pȸofeɀɀional deɮelopmenɎ daɵɀ on
edɖcaɎoȸ ɯellٮbeing
IncoȸpoȸaɎe healɎh ȸeɀoɖȸce ɖpdaɎeɀ ɯiɎhin ȸegɖlaȸ ɀɎaff
meeɎingɀ

ג ב

Pȸoɮiding Ɏime and ȸeɀoɖȸceɀ ɎhaɎ alloɯ foȸ ɀelfٮ
caȸe and ȸedɖced job demandɀ ɯiɎhin poȸɎionɀ of
Ɏhe ɯoȸkdaɵ

Emploɵ cȸeaɎiɮe and innoɮaɎiɮe ɀchedɖling pȸacɎiceɀ Ɏo
pȸoɮide fleɴible ɀhoȸɎٮɎeȸm coɮeȸage Ɏo ɀɖppoȸɎ needed
ɯellneɀɀ bȸeakɀ ٢eِgًِ ɵogaً mediɎaɎionً eɎcِ٣
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EɴɎending healɎh and ɀafeɎɵ commiɎɎee pȸogȸamɀ
in ɀchoolɀ Ɏo eɴpliciɎlɵ pȸeɮenɎ adɮeȸɀiɎieɀ in nonٮ
phɵɀical dimenɀionɀ of healɎh foȸ emploɵeeɀ

EɮalɖaɎe ɀchoolɀټ pɀɵchological and ɀocial ɯoȸkplace
enɮiȸonmenɎɀً ɀchool climaɎe and cɖlɎɖȸeً and oɮeȸall
ɯellٮbeing of ɀɎaff 
Addȸeɀɀ aȸeaɀ of conceȸn and ɀɖppoȸɎ oppoȸɎɖniɎieɀ foȸ
impȸoɮemenɎ

ג ג

The afoȸemenɎioned effoȸɎɀ mɖɀɎ be pɖȸɀɖed Ɏhȸoɖgh
collaboȸaɎionɀ ɯiɎh healɎh and ɀafeɎɵ oȸganiɿaɎionɀ oȸ

pȸofeɀɀionalɀِ AlɎeȸnaɎiɮelɵً a healɎh and ɯellneɀɀ
adɮocacɵ poɀiɎion coɖld be cȸeaɎed Ɏo plan and

ɀɖppoȸɎ Ɏhe aboɮe ɀɖggeɀɎionɀ

Eȷɖip edɖcaɎoȸɀ ɯiɎh Ɏhe Ɏoolɀ Ɏo ȸecogniɿe and
addȸeɀɀ heighɎened ɀɎȸeɀɀ and bɖȸnoɖɎ

Pȸoɮide inٮɀchool pȸofeɀɀional deɮelopmenɎ
oppoȸɎɖniɎieɀ focɖɀed on mainɎaining menɎal healɎh
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ג ד

PȸomoɎe and MainɎain PoɀiɎiɮe

School CɖlɎɖȸe and ClimaɎe ב׎

SCHOOL CULTURE

The longٮɎeȸm impliciɎ
ɀchoolٮɯide ɮalɖeɀ and
beliefɀ ɎhaɎ conɎȸibɖɎe Ɏo a
collecɎiɮe peȸcepɎion of Ɏhe
ɀocial and pɀɵchological
leaȸning and ɯoȸking
enɮiȸonmenɎ ٢Odell
Gondeȸً ٣ِגחח׏

SCHOOL CLIMATE

CɖȸȸenɎ feelingɀ and
aɎɎiɎɖdeɀ Ɏoɯaȸdɀ Ɏhe
ɀchoolً ɯhich oȸiginaɎeɀ
fȸom eɴpliciɎ behaɮioɖȸɀً
Ɏangible acɎionɀً and
ɀɎȸaɎegieɀ enacɎed bɵ
edɖcaɎoȸɀً ɀɎɖdenɎɀً and
commɖniɎɵ ٢Odell Gondeȸً
٣ِגחח׏

ReoȸienɎ and moɎiɮaɎe edɖcaɎoȸɀ Ɏoɯaȸd innoɮaɎiɮe appȸoacheɀ Ɏo
inɀɎȸɖcɎion and ɀɎɖdenɎɀټ ɀɖcceɀɀ
FoɀɎeȸ a ɀenɀe of commɖniɎɵً belongingً and ɎȸɖɀɎ ɯiɎhin Ɏhe ɀchool
Deɮelop a coheȸenɎ ɀchoolٮɯide eɎhoɀ ɯiɎh conɀiɀɎenɎ agȸeedٮɖpon
goalɀ and pedagogieɀ

In addiɎion Ɏo impȸoɮemenɎɀ in opeȸaɎionɀً and in oȸdeȸ Ɏo ɀɖppoȸɎ effoȸɎɀ
Ɏo impȸoɮe Ɏhe healɎh and ɯellٮbeing of edɖcaɎoȸɀً iɎ iɀ cȸɖcial Ɏo ɀhape
and mainɎain poɀiɎiɮe ɀchool climaɎeɀً and conɀɎȸɖcɎiɮe cɖlɎɖȸeɀِ 

Accoȸding Ɏo Odell Gondeȸټɀ ٣גחח׏٢ handbookً ɀɎȸengɎhening ɀchoolɀټ
cɖlɎɖȸe and climaɎe haɀ been ɀhoɯn Ɏoي

SchRRl climaWe and cXlWXUe, ZRUk enYiURnmenWV, and indiYidXal
chaUacWeUiVWicV inWeUacW in cRmSle[ Za\V WR eVWabliVh an RYeUall

SeUceSWiRn Rf a VchRRl.
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Pȸoɮiding Ɏhoɀe in leadeȸɀhip ȸoleɀ ɯiɎh oppoȸɎɖniɎieɀ Ɏo acȷɖiȸe of
knoɯledge and ɀkillɀ neceɀɀaȸɵ Ɏo mainɎain poɀiɎiɮe ɯoȸking
ȸelaɎionɀhipɀ Ɏoي 

Empoɯeȸ ɀɎaff Ɏhȸoɖgh ɀɖppoȸɎ and encoɖȸagemenɎ
CollaboȸaɎe meaningfɖllɵ ɯiɎh an honeɀɎ nonٮhieȸaȸchical
eɴchange of ideaɀ
CommɖnicaɎe effecɎiɮelɵ and Ɏimelɵ
Lead ɯiɎh inɎegȸiɎɵً ɎȸɖɀɎً and conɀiɀɎencɵ

Bɖild and eɴpand neɎɯoȸkɀ of edɖcaɎoȸɀ acȸoɀɀ ɀchoolɀ ɯiɎh ɀimilaȸ
Ɏeaching aȸeaɀ Ɏo foɀɎeȸ connecɎionɀً leɮeȸage ɀɎȸaɎegieɀً and
ȸeɀoɖȸceɀً and impȸoɮe ɀocial ɯellٮbeing

CommɖnicaɎion and faciliɎaɎion of Ɏheɀe happeningɀ iɀ eɀɀenɎial 

CollecɎiɮelɵ idenɎifɵ and diɀcɖɀɀ Ɏhe ɮalɖeɀً beliefɀً and goalɀ of Ɏhe
ɀchool Ɏo moɎiɮaɎe ɀɎaff and pȸoɮide a ɖnified pɖȸpoɀe

ImpȸoɮemenɎɀ in ɀchool cɖlɎɖȸe and climaɎe maɵ be achieɮed bɵي
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PȸioȸiɎiɿe LongٮTeȸm Planning and

Pȸepaȸedneɀɀ ג׎

IɎ iɀ cȸiɎical Ɏo ȸecogniɿe and addȸeɀɀ ȸɖȸalٮɀpecific
conɀideȸaɎionɀ ɯiɎhin Ɏhe aboɮe effoȸɎɀ 

FɖȸɎheȸ ȸeɀeaȸch eɴamining Ɏhe ɯanɎɀً needɀً and
pȸioȸiɎieɀ of ȸɖȸal edɖcaɎoȸɀ iɀ ȸeȷɖiȸed in oȸdeȸ Ɏo ȸecȸɖiɎ
and ȸeɎain ɀɎaff

Thiɀ ȸeɀeaȸch mɖɀɎ eɴploȸe ȸeleɮanɎ inɎeȸconnecɎed
healɎh and ɀocial iɀɀɖeɀ ɎhaɎ eɴɎend beɵond Ɏɵpical
conceȸnɀ of edɖcaɎion ٢eِgًِ iɀɀɖeɀ of hoɖɀingً
aȸȸanging ȸeȷɖiȸed Ɏȸaɮelً eɎcِ٣

Oɖȸ ȸecommendaɎionɀ haɮe cenɎeȸed aȸoɖnd ɀɎȸengɎhening anɎecedenɎ
condiɎionɀ becaɖɀeً in Ɏimeɀ of cȸiɀiɀً anɵ pȸeٮeɴiɀɎing ɮɖlneȸabiliɎieɀ
ɯill be eɴaceȸbaɎedِ 

Thiɀ ȸecogniɿeɀ ɎhaɎ Ɏheȸe maɵ noɎ be Ɏangible ɀolɖɎionɀ Ɏo compleɴ
iɀɀɖeɀ ȸelaɎed Ɏo Ɏhe pandemic oȸ oɎheȸ laȸgeٮɀcale cȸiɀeɀِ Hoɯeɮeȸً Ɏheȸe
aȸe ɀɎepɀ ɎhaɎ can be Ɏaken Ɏo impȸoɮe adapɎiɮe capaciɎieɀً pȸomoɎe
pȸompɎ and effecɎiɮe deciɀionٮmakingً and miɎigaɎe adɮeȸɀiɎieɀِ

Theȸefoȸeً longٮɎeȸm planning and pȸepaȸedneɀɀ aȸe eɀɀenɎial Ɏo ɀɖppoȸɎ
and ɀɖɀɎain ɀɵɀɎemɀٮoȸienɎed change acȸoɀɀ ɀcaleɀً ɀchoolɀً and
commɖniɎieɀِ  Specificallɵً Ɏechnical and ȸelaɎional pȸocedɖȸeɀ mɖɀɎ be
deɮeloped and commɖnicaɎed ɀhoɖld Ɏheȸe be anoɎheȸ eɮenɎ ɎhaɎ
diɀȸɖpɎɀ Ɏhe deliɮeȸɵ of Kא׏ٮ edɖcaɎionِ 
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This study contributes to a deeper and more contextual
understanding of the ways in which the COVIDח1ٮ pandemicً
associated public health measuresً and resulting changes to
the delivery of education have impacted the health and wellٮ
being of educators in the Yukonِ 

While educators have been forced to contend with many adversities, it is
important to not only investigate potential implications of the COVID19ٮ
pandemicِ Rather, it is imperative to situate educatorsټ experiences
within the contextual realities of new and adjusted work environments,
evolving guidelines, procedures and policies, and a collective global crisisِ 

By amplifying educatorsټ voices, this study may serve to provide
additional context for decisionٮmakers in the education sectorِ Overall
recommendations include involving educators in the decisionٮmaking
process, improving structures that support health and wellٮbeing,
promoting and maintaining a positive school culture and climate, and
prioritizing longٮterm planning and preparednessِ 

More research is needed to evaluate the potential for cascading effects
on educator recruitment strategies, job satisfaction, the work
environment, school culture and climate, and health and wellٮbeing
postٮpandemicِ
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Appendix C 
 

Recruitment Materials 
 
This section includes:  

1. Statement for YTA’s “Wednesday Fax” 
2. Recruitment Poster 
3. Email to Interested Participants 
4. Follow Up Email to Interested Participants 

 
 

1. Statement for YTA’s Wednesday Fax 
 
The following paragraph will be distributed by the YTA as an item in their “Wednesday Fax”, 
which will be posted on YTA’s public Facebook page, sent to all schools and posted in their staff 
rooms and/or emailed to staff, and distributed to YTA’s “in the loop” email list: 
 
Statement for YTA: 
 

How has the pandemic affected your health and well-being? 
Researchers at the EPID@Work Research Institute at Lakehead University are exploring the 
effects of the COVID-19 pandemic on the health and well-being of educators. They are 
recruiting Yukon educators to share their experiences during a one-on-one interview. Interested 
participants are asked to complete a short 1-minute survey. Those selected for interviews will be 
contacted by the research team and provided a $50 honorarium for their time. Anonymity and 
confidentiality will be maintained at all times. To access the recruitment survey, please visit 
bit.ly/YukonEducators.  
 
 
 
 

2. Recruitment Poster 
 
The following poster will be sent by the YTA via email to their “in the know” distribution list.  
 



 
 
 



 
3. Email to Interested Participants 

 
The following is an email template that will be used to contact potential participants who were 
selected for interviews.  
 
 
Dear [potential participant’s name], 
 
My name is Dana Korten and I am a Research Assistant working under the leadership of Dr. 
Vicki Kristman at the Enhancing the Prevention of Injury and Disability @ Work (EPID@Work) 
Research Institute at Lakehead University.  
 
We thank you for completing our recruitment survey and for your interest in our project.  
 
As you are already aware, we are conducting a research study on the effects of the COVID-19 
pandemic on the health and well-being of educators in Yukon. Given your role as an educator in 
Yukon and responses to our screening questions, you are eligible to participate in this project. I 
would like to invite you to participate in this study.  
 
If you chose to volunteer, your participation will consist of a one-on-one semi-structured 
interview via Zoom that will take approximately one hour of your time. You will be asked 
questions about your experiences navigating the pandemic as a provider of education in the 
territory. With your permission, we would like to record the interview to ensure accurate 
transcription and analysis.  
 
In appreciation for your time, you will receive a $50 President’s Choice gift card upon 
completion of the interview.  
 
Please read the attached Information Letter and Consent Form for more details about what is 
involved with this research. Also note that this study has been reviewed and approved through 
Lakehead University’s Research Ethics Board.  
 
If you would like to participate or require more information, please do not hesitate to contact me 
at dkorten@lakeheadu.ca or (905) 687-4592. You may also contact the principal investigator of 
this study, Dr. Vicki Kristman, at vkristman@lakeheadu.ca. Also, please let us know your 
preferred name and gender pronoun.  
 
Sincerely,  
 
Dana Korten, HBSc.  
MPH Candidate, Indigenous and Northern Health, Lakehead University 
Research Assistant, EPID@Work Research Institute, Lakehead University 
 
 
 



 
 

4. Follow Up Email from Dana to Interested Participants 
 
The following email will be sent to potential participants who completed the recruitment survey 
but did not respond to the email inviting them to be interviewed within two weeks. The original 
email will be forwarded and the following text will be included: 
 
Dear [potential participant’s name], 
 
I am writing to follow up on the email I sent to you on [insert date], forwarded below, on behalf 
of the Enhancing the Prevention of Injury and Disability at Work (EPID@Work) Research 
Institute team working on a research project exploring the effects of the COVID-19 pandemic on 
the health and well-being of educators in Yukon.  
 
We want to thank you again for completing our recruitment survey and your initial interest in our 
project. As a reminder, detailed information about the study is included in the attached 
Information Letter and Consent Form.  
 
Please let me know if you would like to participate in an interview or require more information. 
You may contact me at dkorten@lakeheadu.ca or (905) 687-4592. Alternatively, you may 
contact the principal investigator of this study, Dr. Vicki Kristman, at vkristman@lakeheadu.ca. 
 
Sincerely,  
 
Dana Korten, HBSc.  
MPH Candidate, Indigenous and Northern Health, Lakehead University 
Research Assistant, EPID@Work Research Institute, Lakehead University 
 
 
 
 
 



Appendix B 
 Research Instruments 

 
This section includes:  

1. Recruitment Survey 
2. Interview Guide with Statement of Introduction, Questions, and Debriefing Points 

 
1. Recruitment Survey 

 
Upon clicking the initial link, potential participants will be brought to an introductory page with 
the following text: 
 
You are invited to participate in this recruitment survey, which will be used to identify potential 
participants for interviews exploring the effects of the COVID-19 pandemic on the health and 
well-being of educators in Yukon.  
 
Please read through the Information Letter below for details of the purpose of this survey, and 
potential risks and benefits. 
 
If you have any questions or concerns about this study, please contact Dana Korten 
(dkorten@lakeheadu.ca or (905) 687-4592) or Dr. Vicki Kristman (vkristman@lakeheadu.ca or 
(807) 343-8961). If you have questions about your rights as a research participant in general, 
please contact Sue Wright at the Research Ethics Board at 807-343-8283 or 
research@lakeheadu.ca.  
 
Clicking on the “agree” button below indicates that 

- You voluntarily agree to participate 
- You have read and understand the information contained in the attached Information 

Letter  
- You understand the risks and benefits to the study 
- You understand that the data will be initially stored on Qualtrics then kept on Lakehead 

University’s secure server for at least 5 years 
- Your name and contact information may be used to contact you to schedule an interview 
- You understand that completing this survey does not guarantee that you will be 

interviewed 
- You understand that due to the collection and storage of data via an online tool, we 

cannot absolutely guarantee the full confidentiality and anonymity of your data 
 
If you do not wish to participate, please click the “disagree” button to decline participation.  
[agree] 
[disagree] 
 
The actual survey questions, which will be in Qualtrics, are as follows: 
 
What sex were you assigned at birth? 
1 Male 



2 Female  
3 Intersex 
 
Which best describes your current gender identity? 
1 Masculine 
2 Feminine 
3 Gender fluid 
4 Non-binary 
5 Two-Spirit 
6 Not listed above (please specify):_____[box to fill in]____ 
7 Prefer not to say 
 
Please identify where you currently position yourself along this gender continuum: 
____[Sliding scale from Masculine to Feminine]_______  
 
How would you best describe yourself? 
1 Heterosexual or straight 
2 Gay or Lesbian  
3 Bisexual  
4 Transgender  
5 Not listed above (please specify):_____[box to fill in]___ 
6 Prefer not to say 
 
What is your age? 
___[box to fill in]___ 
 
How would you best describe yourself? 
1 First Nation 
2 Métis 
3 Inuit 
4 Non-Indigenous  
5 Prefer not to say 
 
Where do you work? 
1 In Whitehorse  
2 In a community outside of Whitehorse  
 
Which best describes your job position? 
1 Elementary teacher 
2 High school teacher  
3 Educational assistant  
4 Vice principal or principal  
5 Department of Education staff  
6 Other (please specify)____[box to fill in]_____ 
 
How many years have you been employed with Yukon Education? 



___[box to fill in]___ 
 
Were you working as an educator in Yukon in March 2020? 
1 Yes 
2 No 
 
Were you working as an educator in Yukon in September 2020? 
1 Yes  
2 No 
 
Please enter your contact details.  
___[First Name]_____ 
___[Last Name]______ 
___[Phone Number]__ 
___[Email Address]___



2. Interview Guide with Statement of Introduction, Questions, and Debriefing Points 
 
 
Date and Time of Interview: _________________________________ Zoom Meeting Info : ________________________________  
 
Participant ID: __________________________________   Interviewer:__________________________________________________ 
 
Ensure participant has: [   ] Reviewed information letter    [    ]Completed consent form    [    ]Opportunity to ask questions 
 
Confirm demographic information: 
[e.g., Just to confirm the information you filled out in our recruitment survey, you are a 35-year-old female high school teacher in rural 
Yukon? (wait for response and note answer) You identify as First Nation? (wait for response and note answer) You have been 
teaching in Yukon for 10 years and were employed with Yukon Education in both March 2020 and September 2020? (wait for 
response and note answer)] 
 
Read introduction as follows: 
Thank you for agreeing to participate in this interview. As you read in the information letter, we are interested in exploring how the 
pandemic has affected the health and well-being of educators in Yukon. This will provide useful information to decision-makers on 
how to best support educators as we continue to navigate changes related to the pandemic. So there are no right or wrong answers; I 
am interested in your own experiences and perceptions.  
 
Your participation is completely voluntary and your responses will remain confidential. We will be de-identifying any information 
that has the potential to identify you or your school. You may also decline to answer any question I ask or stop the interview at any 
time for any reason without repercussion.   
 
The interview itself will take approximately one hour, but this really depends on how much information you are willing to share with 
me. With your permission, I would like to record the interview to ensure I don’t miss any important comments.  
 
Do you have any additional questions about what I just explained? 
 
To confirm, do I have your permission to begin recording? 
 
 



Interview Questions  
Note that the following questions serve as a guide only. All of the main questions will be asked to ensure all themes are covered. 
However, specific prompting or probing questions will also be used to elicit meaningful responses based upon answers to the main 
questions. Examples of these are provided below. Since the focus will be on the participants responses, the interview may be directed 
out of the intended order of questioning. Also, active listening techniques, such as repeating back and using basic prompts (e.g., then 
what happened? Tell me more about…), will be used. Interpreting questions will also be asked for clarity, such as “Is it fair to say that 
what you are suggesting is….”. 
 
The main questions are divided into five main themes with additional sub-themes as follows: 

- Pre-pandemic 
- At the onset of the pandemic (March 2020) 
- Summer 2020 
- Return to in person learning 
- June 2021 outbreak 

 
Theme Subthemes Main Questions Probing Questions/Prompts 

Pre-
pandemic 
 
 
 
 
 

Experiences 
and 
perceptions 
 

Can you tell me about your experience 
working as an educator in Yukon before 
the pandemic started? 
 

- What were your typical responsibilities both inside and 
outside of the classroom? 
- In what ways did you use technology as part of your 
job? 
- How would you describe your school’s culture?  
- Can you tell me about your relationships at work (e.g., 
with co-workers, administrators, students, parents, etc.) 
- Can you describe any hardships you experienced at 
work? 
- Can you describe how First Nations’ culture was 
included in your delivery of education?  

Connections 
to health and 
well-being 
 

Can you describe how your job affected 
your health and well-being before the 
pandemic? 

- How did your workplace support or undermine your 
health and well-being? 
- What strategies were you using to take care of yourself? 
- Can you describe any stressors that were related to your 
work?  



At the 
onset of 
the 
pandemic  
 
 
 
 
 
 
 
 
 
 
 

Experiences 
and 
perceptions 
 

Can you tell me about your experience at 
the onset of the pandemic in March 2020? 
 

- How were you notified about the changes to the delivery 
of education? 
- Can you please describe how education provided to your 
students changed during the pandemic?   
- What did you do to prepare over the two-week March 
break extension?  
- How would you describe the communication you had 
with school staff at the onset of the pandemic? 
- Can you describe any changes in your usage of 
technology at work? 
- In what ways did your role as an educator change? 
- What were the biggest challenges you faced when you 
were informed that in-person learning had stopped? 
- What types of initial supports were provided to you? 
Who provided them: The Department of Education? 
School’s administrators? The Yukon Teachers’ 
Association? 

Connections 
to health and 
well-being 
 

How did the news of the pandemic and 
changes to the delivery of education affect 
your health and well-being? 
 

- How did the pandemic-related changes to your job make 
you feel? 
- Did your mental, physical, or emotional health or well-
being change? If so, describe how it changed. 
- Can you describe any changes to stressors that are 
related to work?  
- If they describe adversities – Can you describe any 
supports or strategies used to cope with the adversities?  

Summer 
2020 
 
 
 
 
 

Experiences 
and 
perceptions 
 

Can you tell me about your experiences 
over the summer break? 

- Please describe your typical summer break. In summer 
2020, please describe any differences you experienced 
from your typical summer break.  
- Can you describe how you prepared for the fall of 2020? 
In person learning? Online platforms?  
- How were you notified about the return to in-person 
learning for the fall 2020?  



 
 
 
 
 

- How were you informed about your school’s enhanced 
health and safety operational plan? 

Connections 
to health and 
well-being 
 

How did COVID-19 related events affect 
your health and well-being over the 
summer break? 

- Can you describe any emotions you felt over the 
summer break? 
- Can you describe any stressors you experienced over the 
summer related to your work? 
- Were you offered any services to help with your mental 
health and wellbeing?  

Return to 
in person 
learning  
 
 
 
 
 

Experiences 
and 
perceptions 
 

Can you describe your experience 
returning to work in the fall of 2020? 
 
 
 
 
 
 
 
 
How did the pandemic affect the inclusion 
of culturally inclusive programming 
within your delivery of education?  
 

- Can you describe how enhanced health and safety 
measures affected your work duties? 
- In what ways did your role as an educator change when 
returning in fall 2020? 
- Did your school’s culture change? Please explain. 
- Can you describe any challenges you faced upon return 
to in-person learning? 
- Can you describe the supports that were available to you 
to? 
 
- Were you able to include or prioritize First Nation 
teachings upon return to in-person learning? Please 
describe how First Nations teachings were practiced.   
- Were you able to provide experiential learning 
experiences? Explain.  

Connections 
to health and 
well-being 
 

How did your return to work in fall 2020 
affect your health and well-being? 
 

- How would you describe your overall health and well-
being when returning to work? 
- What emotions did you feel when returning to work? 
- Were there any specific actions, interactions, social 
processes, supports, policies, or procedures that affected 
your overall health and well-being? 
- Can you describe any stressors you faced related to your 
work? 
- If they describe adversities – Can you describe any 
supports or strategies used to cope with the adversities? 



June 2021 
Outbreak  

Experiences 
and 
perceptions 

Were you affected by the June 2021 
outbreak in Yukon? If yes, ask – Can you 
describe how the June 2021 outbreak 
affected you? 

- Was there an exposure notice at your school? If yes, ask 
– Please explain how you were notified and what was 
asked of you. Did your responsibilities change? If so, 
please describe how.  
- If interviewing a high school teacher – How were 
graduation and associated celebrations impacted? 
- How did the outbreak affect your plans for the summer 
break? 

Connections 
to health and 
well-being 

Can you describe how the news of the 
outbreak affected your overall health and 
well-being? 

- How did the announcement of the outbreak and 
evolving situation make you feel? 
- Did your mental, physical, or emotional health or well-
being change? If so, please describe how it changed. 
- Can you describe any stressors related to the outbreak? 
- If they describe adversities – Can you describe any 
supports or strategies used to cope with the adversities? 

 
Read conclusion as follows: 
I have two concluding questions.  
 
First, what is the most important point you have made today that you would like us to emphasize? 
 
Is there anything else you would like to comment on that I haven’t already asked you about today? 
 
I’m going to stop the recording now. I’d like to thank you for your participation – we really appreciate your willingness to share your 
experiences for this research project. If you are experiencing any distress, anxiety, difficult emotions, or negative thoughts, please 
know that you have access to mental health supports, which are listed in the information handout.  
 
Here is the information you need to access your honorarium. [explain, give code, etc.] 
 
Do you have any additional questions about the research project? 
 
Provided Participant: [   ] Opportunity for Additional Comments       [    ] Access to Honoraria       [    ]Opportunity to Ask Questions 
 











 

 

A Detailed Working Summary of Research Findings 

 

Title of Project: The effects of the COVID-19 pandemic on the health and well-being of 
educators in the Yukon 

 
Background 

 

Our research team has been exploring the ways by which the COVID-19 pandemic and 
associated changes to the delivery of education have been affecting the health and well-being of 
K-12 educators in the Yukon. We have conducted 33 in-depth one-on-one interviews with 
educators across the territory (i.e., teachers, educational assistants, and administrators) who have 
shared their knowledge, perspectives, and experiences navigating the pandemic. To amplify their 
voices and highlight their lived experiences, we have categorized key themes, established 
meaningful connections, and identified powerful quotes to substantiate these findings. Details of 
our specific methodologies are available upon request.  
 
What is contained in this document? 

 

This report is a detailed working summary of our key findings, showcasing established 
connections between the themes that emerged from our data and the nuances of educators lived 
experiences. It includes a point-form textual summary of our research results, a visual schematic 
model representing the main conditions and consequences of these experiences, and an appendix 
with categorized quotes. For a condensed, high-level overview, please see our 4-page 

Working Executive Summary of Research Findings.  
 

This draft document is not a final report, and it does not include our discussion of results 
or our recommendations moving forward. It is to remain confidential. In the coming weeks, our 
full analysis will be completed with a final report for educational stakeholders and outputs for 
interviewees and educators broadly.  
 
What are we asking from you? 

 

As territorial leaders embedded within education and supporters of our project, we are 

asking you to review this document and provide feedback to our research team as a form of 
member checking. This technique supports credible and rigorous qualitative inquiry and 
enhances the trustworthiness of our findings.  
 

When reading this document, please consider the following: 
1. Do you accept our interpretation of the findings? Why or why not? 
2. Do you have any additional insight or contextual information that may help inform our 

analysis? 
3. Our goal is to describe the lived experiences of educators interviewed. Therefore, we 

have reflected on the influence of our own positionalities (i.e., our social identities that 
shape our worldviews) when interpreting our findings. When reviewing, we ask you to 
please do the same.  

 



 

 

 
Summary of Findings  

 
The following showcases 1) differential effects on health and well-being; 2) schematic model 
connecting main findings; 3) challenges educators faced while navigating the pandemic; 4) 
circumstances that mitigated or moderated adversities; and 5) educator-identified suggestions 
moving forward.  
 
1) Differential Effects on Health and Well-Being 

 
Yukon educators’ health and well-being have continued to suffer throughout the pandemic. All 
dimensions of health have been affected, including, cognitive, emotional, social, and physical 
well-being.  
 
Specifically, we heard the following: 

1. Effects on cognitive and emotional well-being  
o Challenges contending with job-related uncertainty 

§ Unclear responsibilities and not knowing what to prepare for induced 
self-doubt 

§ Ethical tensions related to conflicting values and priorities of others 
§ Increased pressure on administrators to provide direction when they felt 

ill-equipped to manage staff 
o Concerned with quality of education delivered and progress made with students  

§ Both as a motivation to ‘pivot’ and a risk factor for burnout via 
psychological pressures 

o Most reported reduced satisfaction with their job and career related to 
unsustainable workloads and mental loads  

o Negative thoughts, feelings, and avowed quality of life  
o Pressure to present with a positive affect for students, despite contending with 

adversities  
 

2. Diminished social connection and sense of belonging related to physical isolation, 
loneliness, and severed relationships 

• Educators with family and friends outside of the territory and those who lived 
alone described severe impacts related to travel restrictions 
 

3. Exacerbation of existing mental health concerns  
• Anxiety, depression, stress responses, and traumatic experiences  

 
4. Physiological, mental, and behavioural responses to work-related stressors  

• Lifestyle changes perceived to be unhealthy (e.g., dietary and exercise changes) 
• Altered sleeping patterns 
• Increased consumption of alcohol  

 
5. Most educators described signs of burnout or proclaimed to be burnt out  

• Physical and emotional exhaustion 



 

 

• Cynicism and withdrawal 
• Impaired functioning with poor morale and inefficiency  

 
6. During periods of isolation with their families, educators experienced exacerbated 

impacts on health and well-being as they had to assume both caregiving and teaching 
roles at home  
 

7. Conversely, a number of educators reported positive effects on mental health and well-
being during the period of at-home learning  

• These included decreased stress and better self-care strategies 
• Related to a reduced workload and no longer being exposed to behavioural 

problems within the school setting  

2) Connecting Findings: A Visual Schematic Model  

The above noted effects on health and well-being were a result of a myriad of factors affected by 
COVID-19-related changes nested within different scales, which overlapped and intersected in 
complex ways. The impacts and challenges perceived by educators were dependent on 
antecedent conditions. Further, pervasive societal norms, values, and practices influenced lived 
experience prior to and throughout the pandemic. Acknowledging this complexity, below is a 
visual schematic model that serves as an attempt to unravel these interconnections.  
 
Antecedent conditions include an individual’s characteristics (i.e., health status and lifestyle, life 
stage, social location, employment status, job position, work experience, and geographical 
location), the physical, social, and psychological workplace environment (i.e., policies, 
procedures, and schedules, school-specific structures and systems, infrastructure and resources, 
and leadership and management), and the school’s culture and climate (i.e., implicit beliefs, 
attitudes, and values, explicit behaviours, actions, and strategies, and the overall atmosphere for 
daily practices).  
 
COVID-19-related changes were nested within different scales. Changes experienced at the 
individual level was within the context of school’s adapted operations, which was highly 
dependent on the Department of Education’s responses to territorial mandates and guidelines. 
These happenings were informed by federal governance processes influenced by global-level 
events and politics.  
 
Together, pre-existing conditions and COVID-19-related changes altered perceptions and 
attributed meanings of the lived experiences of educators (i.e., motivations, intentions, and 
expectations, professional and ethical responsibilities, and perceived roles, capacities, and 
proficiencies).  
 
These conditions, changes, and perceptions determined the lived experience of educators 
navigating the pandemic and influenced their health and well-being in a bidirectional fashion 
(e.g., adverse changes to health and well-being also had a negative effect on perceptions of the 
workplace).  



 

 

 
3) Challenges Educators Faced While Navigating the Pandemic 

 
Throughout the pandemic, educators have been contending with new and adjusted work 
environments, evolving guidelines, policies, and procedures, altered school culture and climate, 
and a collective global crisis.  
 
Specifically, educators experienced the following: 

1. Heightened and prolonged levels of stress and fear within and beyond their workplace 



 

 

o For many, this has been unrelenting, continuing over the summer breaks and into 
the next school year 
 

2. Changes to their physical, social, and psychological workplace environment 
o Transitions between at home and in-person learning 

§ Challenges with at-home learning  
• Insufficient resources to work from home and reach students 
• Family duties interfered with teaching duties  
• Difficult to separate home life from work life 

o Alterations to classrooms and other physical school spaces to comply with health 
and safety guidelines  

o Inability to congregate, collaborate, or effectively support others  
§ Distancing and mask use affected engagement with students, especially in 

primary settings  
o Unclear role for educational assistants and some non-classroom teachers online 

 
3. Negative effects on school culture and climate  

o Severed connections and limited interactions between staff, students, families, and 
community 

o Negative atmosphere and collective attitudes within the workplace  
§ Conversely, some educators described a stronger sense of belonging and 

connection with others related to sharing the experience of trauma 
o Shift in perceived values of the school (e.g., prioritizing health and safety over 

connection and relationships) and of the Department of Education (e.g., focused 
on policy and public image and not retaining educators) 
 

4. Changes to the means of delivering education  
o Newfound dependence on technological means of instruction  

§ Logistical challenges with learning technology or developing non-
technological ‘solutions’ 

§ Concerns with equity in access to computers, internet, and at home 
supports for all students 

o Limited experiential and culturally-inclusive learning opportunities  
§ However, some creative ‘solutions’ that centred land-based learning 

o Reduced ability to co-teach or collaborate with different classes  
 

5. Altered perceptions of professional and personal roles and responsibilities  
o Impacted workplace motivations, intentions, and expectations  
o Diminished quality and quantity of education delivered  

 
6. Contending with the execution of pandemic-related decisions, which were made across 

different scales (e.g., territorial mandates, Department of Education policies, and schools’ 
enhanced health and safety procedures) 

o Decisions appeared detached from school-based realities, despite seemingly good 
intentions  



 

 

o Affected educators’ ability to exert autonomy and agency within their 
professional and personal lives  

o Guidelines and recommendations were viewed as inconsistent, complicated, and 
ever-changing. Sometimes this resulted in noncompliance 

o Poor communication to educators of policy change (i.e., was not timely or was 
unclear) 
 

7. Lack of supports for educators 
o Many described supports for mental health and well-being as being unavailable, 

inaccessible, or inadequate  
§ Many used external supports or self-developed strategies to cope 

o Limited resources to adjust their delivery of education  
§ Nearly all interviewees spoke about challenges with human resources 

(e.g., not enough staff resulting in increased workload) 
• Rural educators provided many examples of challenges being 

short-staffed  
• Amplified with vaccine mandate-related vacancies  

§ Lack of guidance to oversee new instructional methods and provide 
feedback 

o Concerns with overlap between pandemic-related happenings and other inequities 
in social determinants of health (e.g., housing shortages, access to food, ability to 
travel for school supplies, etc.) 

 
4) Circumstances that Mitigated or Moderated Adversities 
 
Antecedent conditions, including an educator’s individual characteristics, the workplace 
environment, and the school’s culture and climate, determined exposure to and the severity of 
adverse effects on health and well-being.  
 
The following circumstances mitigated or moderated adversities: 

1. Individual characteristics affected perceived capacities and proficiencies when dealing 
with pandemic-related changes 

• Self-proclaimed resiliency, adaptability, or flexibility 
• Established mechanisms to cope with stress (e.g., physical activity, meditation, 

immersion in favourite hobby, etc.) 
• Educators who lived with a partner or family spoke about both the positive (e.g., 

connection with others) and negative (e.g., inability to find alone time) 
• Those who were not high-risk for severe disease and did not have close family or 

friends who were high-risk for severe disease felt fortunate  
• Expression of gratitude for living in the Yukon (e.g., low number of cases, access 

to natural environments, etc.) and a positive outlook when considering 
happenings in other jurisdictions  

• Educators often described their tendencies one of two ways: 
i. Strictly followed all set rules and responsibilities despite many contextual 

challenges in doing so 



 

 

1. Often involved increased workload (e.g., greater number of tasks, 
more time spent on existing activities, etc.) 

2. Compromised their ability to deliver curriculum, connect with 
students, and maintain a work-life balance 

ii. More explicitly centred students’ learning and well-being while making 
judgement calls on whether to adhere to all evolving rules  

1. Values, priorities, and intentions of others (e.g., workplace 
superiors, Government of Yukon, etc.) did not align with their own 

2. Created tensions between others, ethical and existential crises, and 
adverse effects on emotional and cognitive well-being 

iii. These two responses appeared in conflict with each other  
 

2. The physical, social, and psychological work environment influenced perceived roles and 
responsibilities, impacting work duties and connections with colleagues. Moreover, the 
school’s climate and culture establish the atmosphere for day-to-day practices  

• Educators who had strong, trusted, collaborative relationships with their superiors 
felt like they had autonomy and flexibility with how they delivered education to 
their students 

• Educators in larger classrooms were able to adjust to distancing requirements 
more quickly  

• Educators included within school-related decision-making processes (e.g., 
involved in developing the school’s operational plan, collaborated on ways to 
improve hallway traffic flow, etc.) felt valued, which contributed to a sense of 
purpose  

• Schedules that allowed for time away from students (e.g., prep, lunch, etc.) gave 
educators time and space to decompress 

• Educators in schools with available or advertised health and teaching supports 
spoke about accessing these resources to cope with adversities 

• Structured processes within the school to update, communicate, and collaborate  
with staff lessened feelings of uncertainty and prevented confusion 

5) Educator-Identified Suggestions Moving Forward 

Educators spoke passionately about the context, challenges, and consequences of navigating the 
COVID-19 pandemic. While not explicitly asked, many educators were keen to provide advice 
to high-level decision-makers in education. 
 
The following are suggestions by educators on how to move forward: 

1. Develop systems and structures to support educators’ health and well-being, to establish 
clarity and consistency across schools and classrooms 

• Provide resources that allow time for self-care within the work day   
• Develop a health advocacy position to plan and support these efforts 

 
2. Involve educators from all job positions in decision-making processes related to policies 

and procedures  
• Ensure educators feel valued and not in a tokenistic fashion 



 

 

• Establish means to evaluate the effectiveness  
 

3. Find ways to reduce the workload of educators  
• Prioritize processes to recruit and retain staff, especially in rural schools 

 
4. Re-evaluate policies and procedures for sick leave in light of COVID-19-related 

challenges 
• Rural educators expressed the need to support their leave requests 

 
5. Consider potential long-term impacts of the pandemic, including the notion of collective 

trauma and plan for ways to support educators  
 

6. Develop preparedness and disaster plans should an event like this happen again 

*Note that this advice came directly from educators interviewed. Our research team will 
establish our own recommendations upon completion of our analysis and updated review of the 
literature.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

Appendix A: Categorized Quotes  

The following section includes a number of quotes to substantiate our findings above. Please 
note that many quotes overlap with many of our proposed categories. There is complexity to 
these insights, connecting many of our themes, which establishes the trajectory of our findings.  

1) Challenges Educators Faced While Navigating the Pandemic 

 
Heightened and prolonged levels of stress and fear within and beyond their workplace 
 

I would say that my level of stress […] before pandemic, there was not that heaviness 
that goes now with us every day. Everything is adding and the heaviness is a burden 

that we carry every day in different ways. 
 
I do think teaching was already getting harder before the pandemic. It feels like there's 

always things added to our plate and nothing ever gets taken off of our plate. 
 
There is an awful lot of stress.[…] social media caused all kinds of stress. […] The 
school within the community became […] ground zero for like fifth level germ control 
CDC. If you want COVID, go to this school. […] And as a teacher, if I went into the 
grocery store, just to pick up stuff, even though I was wearing a mask and vaccinated up 
the wazoo. It was interesting, I kind of felt like a feeder shark in a school of fish. 
Everybody just sort of spread out. 
 
I think the pandemic is just showing what is lacking and where we need to put our effort, 
but I don't see that it's being address because it's not addressed. Yeah. It's very deep, but 
the school system is a system, right? And it does not get better. I think I was hoping that 
things will change, but it's not changing. We're not moving forward, and then when we 
should with what we are with this... We should learn from that, but I don't feel that... 
We're learning, but we're not doing anything different. So, that is frustrating. 

 
Changes to their physical, social, and psychological workplace environment 
 

There's staff I don't really see. You don't pop in and talk to people as much as you 

used to. It still happens, but it's not the same as before.  
 

It was really scary at first. I felt like my job sort of turned into telling kids to wash their 
hands all the time. I think it was a huge adjustment […] All the spacing was literally 
impossible to accommodate. It felt like what they were saying was expected. And seeing 
it in schools where they were putting up shower curtains in between desks. And in my 
head, I was like this is ridiculous. If we need to do this to be safe, then we can't 

achieve that. So it's not safe. So I don't think I ever really felt safe until the vaccines 
came out.  
 
I'm not a classroom teacher, I work with kids. Probably a dozen to 20 times this year, I've 
gotten a text between 7:30 and 8:00 that I of getting, saying, "We're short subs. We need 



 

 

one of you to fill in." So there have been many, many days where I have not been 

able to do my job because I am substitute teaching in another classroom, or doing 
that for part of the day. And that's not just my school, that's every school, like everyone 

in a supportive role just gets shuffled around. 
 
Schools were closed. That was determined. So we had this onset of, "What does this look 
like?" We've never done at home learning before, we've never done this remote 

learning how do we make this work? So my March Break was no break. I worked all 
the way through it. We had meetings every day. Trying to let staff not worry too much 
and just say, "Take a break at home we'll regroup." They're still wondering what's going 
on. And so we're trying to figure out what does this look like, how do we keep people 
safe. 

 
Negative effects on school culture and climate  
 

This is the rule. I have to do my job and enforce it. So that was hard because I found in 
the last two years, that's what a lot of what I have to do is, is like this is the rule, follow 
the rule. This is for your safety. And that's like, I don't want to do that. I know I have to, 
but it's not fun. […] I feel like a lot of times I'm destroying relationships that I've 

built by having to be like, "Put your mask on, sanitize your table." It's hard to build 
relationships and then I have to fight people on it.  

 
We were told, you were given all the maximum occupancies of the staff room is a social 
place. That's why schools have staff rooms so people can gather and connect. I just 

started eating lunch alone every day, because we were told that's the safe thing to 

do. And I still do it now. Because it's totally changed the cultures of schools.  
 
It affects how we look at every student. If a kid has a runny nose, we start to get really 
scared because it's like we know it's there now. And if a kid sneezes, it's like well, do we 
get them home and put that pressure on the family? Do we just let them cough and sneeze 
all day? And it's constantly having to make these really tough judgment calls. 
 
You can't combine classes and we're trying to minimize the going in and out of different 
classes that's not a part of your bubble. So I think in those ways, collaboration, I guess, is 
affected a little bit by that, collaboration between colleagues. […] It kind of affects the 

school culture a little bit, because there's a lot less mingling of students and less 

collaboration between staff members. 

 
I work hard at supporting other teachers and I've seen other teachers need time off, just 
not quite on their games certain days. And it's all COVID related. […] seeing colleagues 

needing help or time off has affected me because it's important to me that like, I 

can't do my job if they're not on their game and vice versa. And you don't want to pry 
into people's lives. It's like, you okay? I'm okay. But I don't think you're okay.  

 
I think what was really hard was obviously the culture. When you're able to start 
having school assemblies, you can't have those anymore. We can't do our community 



 

 

nights anymore. You're also changing the operation of the school, too, kids having to 
have their hand sanitize before coming in, bubbling the classes, you can't have buddy 
reading through having two different recesses. So that created some more supervision. So 
there was less community time within the staff rooms at that time too, still outside where 
Friday night. So we put a happy face on the whiteboard y'all go and meet up and have a 
beer after work or something, that couldn't happen. Hard too because you got new staff 
that have hired on that don't know the culture. And so they're getting this really skewed 
view of how it runs, how it works. And, yeah, no, definitely just a different sense. 

 
Changes to the means of delivering education  
 

We had families that didn't even have any technology at home, didn't have an iPad, 

didn't have a computer, so you're trying to balance out. How do we give packages 

and then have a balance with online learning? And then it was trying to support 
families of how do we get laptops or computers to them? It was about loaning out. 
There's also a contract that has to be signed with that. I know there are families that if it 
breaks, they don't have the finances to replace it. And then how do you start staggering a 
school at that time, I think about [deidentified number] kids for pickups? And then how 
do you start? And then teachers are saying, "How do I assess?" How do you determine 
that if the work comes back, were they able to do it independently? So and again, it was 
what you prioritize, we're not done the school year, we're not through the curriculum. So 
do you just focus on what was already taught in to hone in those skills? 
 
There was an awful lot of extra added stress once the pandemic hit and the teaching 

experience shifted from one of, I don't know, sort of teaching curriculum stuff, to 

more attending to anxieties. That really is how it felt some days, where you didn't teach, 
you just spent the day just talking with the kids and checking in and making sure they 
were doing okay and those kinds of things, right. So yeah, it shifted quite a bit. 
 
Traditional teachings are not happening over Zoom. That's not what happens. 

 
I'd send it electronically or sometimes leave stuff that parents would come and pick up at 
the school. It still is more work to prepare that stuff and try to prepare for the next couple 
of weeks because we have long-range plans, but you have to adapt and change day to 

day. […] So trying to figure out what we're going to be covering for the next two weeks 
was more challenging and more work for me.  
 
Normally I do math review for the first two weeks of the basics. I did it for a month and a 
half because they had lost simple things that, I don't know, like long division and 
fractions. They just couldn't remember how to do any of it. So it meant that I had to 

kind of take giant steps backwards in their learning, to help them catch up to where 

we needed to be to kind of pick up where we should have picked up from. So, there 

was an awful lot of extra work. 

 
A lot of these problems have always been here. I think Covid has just escalated 
everything. In some ways it's shown us where the holes are, and what needs to be worked 



 

 

on. In the same time, the rules and mandates means that we can't work on the things 

that we need to improve like that connection, and bring back the importance of 

school. The cultural experiences where everyone can get together, we can't do that. And 
that's where the kids thrive here. They're First Nation kids, they thrive on the land, and 
we're forcing them to sit in one classroom. 

 
Altered perceptions of professional and personal roles and responsibilities  
 

I'm very much realizing that this career is not sustainable for me at its current state. 

And it's not the type of job I want to do poorly. 

 
I think the biggest stressor is the pressure of letting our team down and just not 

showing up for work and feeling guilty for the additional work it puts on to other 

people's plates on our team. I think that's the biggest thing that I've been affected by in 
terms of COVID and mental wellbeing. 
 
It felt like it was just a failing effort. But as scary as it was knowing how much the 

community needed it and my role being to serve families and children was also sort 

of counterbalance. Just because knowing what families went through having to parent, 
and work, and do it all, part of me was like you have to do this. As scared as you are, 

you have to. Yeah, so those are I guess the biggest feelings. Fear and frustration, and not 
meeting the marks that have been set out. 
 
Trying to change the kids to be like, "No, they have to learn that I'm only going to help 
them until 3:00 PM." It's... Well, then they're not getting help and then you're sacrificing 
that relationship. […] The fact that they're coming to me for help is huge. No matter 

what time of day it is, the fact that they don't see me in person, then they're going to 

call me on the phone. Because that's how bad they want help. I'm absolutely going 

to reward that.  
 
If I'm feeling a little bit under the weather, I feel so guilty sending that text in the 
morning to [administrator]. So there's that personal responsibility we feel towards our 

colleagues. […] it affects the whole day, because even if you take that sick day, you're 
still sitting up at home working on plans, or trying to make the day smoother and easier 
for whoever is covering your class. You're sending those text messages while you're at 
home being like, "Who's covering my class right now? Are they okay? How are the 
students? Are they behaving?" Just really being a lot more involved than any other 
teacher who's on a sick day or whatever day in the city would be because we're in a rural 
school. Just the dynamics are different, I guess. 
  
[…] and I got to give props to the Department of Education in the Yukon because 

they really are prioritizing obviously the health and safety of teachers and EAs and 

school workers. But I think they're also prioritizing the wellbeing of students by 

keeping the schools open. At least from what data shows, it's a low risk environment. 
That's what they're telling us at least. So, it's nice to know that they're not just closing the 



 

 

schools at fear more than evidence-based data. Yeah, I think they're doing the students a 
really big favor, except their parents to send them to school or not. 

 
Concerns with the execution of pandemic-related decisions, which were made across different 
scales (e.g., territorial mandates, Department of Education policies, and schools’ enhanced health 
and safety procedures) 
 

Like, having six feet apart, unless they're going to build us a massive school that's 

not going to happen. And many kids were calling us on that too, especially if they knew 
what six feet apart looked like. They were like, "But we're not six feet apart!"  

 
The department quietly just said, "Okay, well tell you what for [deidentified school 
name], the safe distance will be one meter." And they just did that. There's no science or 
anything. They were just like, all the kids won't fit. We'll just make the safe distance 

be one meter. Can you imagine if that were the case with cobras. Just like, "Hey, you 
know what? There are too many cobras here for me to walk across the room safely." So 
I'll just say that the safe distance to be from a cobra is one meter. But a Cobra can strike 
two meters. Yeah. But then I wouldn't be able to cross the room. Then what's the point 

of having any of the rules at all. 

 
And the minister would be making announcements for education and we were finding 

out the same time as the general public. So that was really tough to you, when you're 
like... We're not even giving a heads up about decisions being made. And comments 
about, "Well, we've been working with administrators." It's like, what? Not me. I don't 
know who you've been talking to. 
 
Once school started and people started to realize that, oh, it takes a lot longer to let the 
kids come in staggered […] And especially here when winter hits, kids have a ton of gear 
on, it takes a while to get that off […] it was a 30-second interval so it really made no 
difference. The kids were still all together at their lockers. My perception was that all 

this stuff was really there for show, to check the boxes and say, "Yeah, we're doing 

all this health and safety stuff," but to me, it wasn't actually mitigating any risks.  

 
The uncertainty that this year caused, the ridiculousness of ever-changing policies. And 
as an administrator, shielding myself from that as best as I could, as well, so that they 
weren't hit and bombarded with all of the changing mandates and changing policies, and 
just kind of picking and choosing the ones that wouldn't have such a massive like 
emotional effect, I guess, is the best way to describe it. I think that piece is really 
important when you're looking at your focus is just what this has done to people in 

their faith in their profession, their faith in their employer. 
 
I find is the overall morale suck is the fact that that workload is very unevenly 

distributed. You do get teachers who get to have their own classroom, get to have an 
easy workload all the time, get to teach the same classes over and over, get to have small 
class sizes or whatever you might happen to be jealous of. And then there are people who 
are just constantly overloaded. 



 

 

 
I think you have a situation there where the sort of boots on the ground, values and 

culture may be a little bit different from what we're getting from above.  
 
[…] you're also working with, let's be honest, government officials in the Department 

of Education that in the back of their mind is always about votes. Is about staying in 

power instead of doing what's right for kids and right for families. So I think that's 
always been a huge stressor for us at this school.  
 
At the end of the day, I will do what's best for the students with or without the 

department. And so far there's been no clash there. I think that'd be true of all teachers 
that the department and our administration really are saying, well, do your best, we trust 
you to do the best ethical professional job you can do.  
 
And they've [the Department of Education] always been a few steps behind then 

after that, like they're always just a few steps behind what actually needs to be 

taking place. And it's not useful. 
 
Lack of supports for educators 
 

I think that our plates are full and we don't need more things put on us. We need 

some of our things taken off of our plate and we need more support, like just all 
around more support. […] We just need so much more support than what we have and a 
little less to do would be nice. 

 
And I feel that as an educator, there's a lot of like, "Our amazing educators, thank you. 
You guys are totally equipped to do all of this." And the pile gets increased, and the 

complimenting and praise seems to be in place of actually help. There's not enough 

help and there's not enough support, and the praise for how great we're managing all 
of it, it's like when you sign any email saying like, "Thank you for your prompt 
response." Like they haven't responded promptly, you're telling them what to do in that 
line. And so I feel like the tone is these compliments that are really a directive, 
"Thank you for managing all of this, thank you for taking this on. Thank you for making 
sure it all gets done." 
 
I would say I still have a joy for working with young people, and I haven't lost sight of 
that. But the support that comes from government and the Department of Ed has 
definitely been in question in my opinion. And to me personally, it really comes down to 
money and what they want to invest in. And it just means the fallout is we are expected 

to do more with less, and there's huge, huge ramifications for that. 
 
There's definitely a divide between the Department of Education and the specialists and 
consultants that work there versus the people who work in schools. There's definitely a 

disconnect and a lot of frustrations on how we're supported, and how we're heard, 

and how they are involved in the schools to sort of get on the front lines with us. And 
that's where I said you really have to advocate for yourself to get people in the building. 



 

 

They're not going to come and do it on their own. Because I know that they're short 
staffed too. But yeah, I guess this is now post-pandemic, but there's a huge teacher 
shortage right now, a huge sub shortage. And the Department of Education and Support 
Services is completely staffed, and it's another one of those divides of us and them, them 
and us. 
 
Working in a rural school, we don't have a lot of coverage for time away. 
 
There's such a shortage that it's kind of just like we're all without support. […] but 
no one's applying on the jobs. And no one wants to be doing those things so, even if 

there's the money, there aren't the people. And so that really contributes to, 

"Everyone's running on empty and everyone's just trying their best," but like, "This 
is hard for everyone, so we kind of have to do what we have to do." 
 
We got the support and the caveat is we got the support that was available. For sure 
we couldn't pivot on a dime. 
 
Professional Development now is all virtual and it's often getting canceled because of the 
situation here, and gets canceled because we're very short-staffed, so sometimes people 

aren't allowed to do the professional development they had signed up for. The 
professional development that we do do it's almost all virtual, and I find that it's a lot less 
exciting and inspiring.  

 
I was really starting to flounder and feeling like my admin was so overwhelmed that I 

wasn't getting support. 
 
I think the department administration and our administrator gave lip service to the 

notion that it was a stressful time and self-care is important, but it was kind of like, 
"We know you guys are dealing with a hard time. We're so sorry, it must be really hard. 
If you need anything..." And then in the next breath, they were telling us all the extra 
stuff we'd have to do this year, and it was never really spoken about again. Like it was 
really quickly acknowledged, and then without follow-up. 

 
I think that education staff doesn't have enough support and I think is continually being 
asked to do more with less. If I could find another job where I made three quarters of 
what I make now or so and knew that I could ... I would take that. I would leave 

teaching. And I feel like that's a big sentiment within the educational community 

that a lot of teachers are looking at it like, "I don't know if I can keep doing this." 

 

 

2) Differential Effects on Health and Well-Being 

 
Effects on cognitive and emotional well-being, including challenges contending with job-related 
uncertainty and concerns with quality of education delivered 
  



 

 

I think though risks were weighed, I think the process at which we would return had not 
been explored enough because they didn't consult with anybody. And as a result, the 

ground was constantly shifting beneath the staff and students. That just made 

everybody so stressed and so grumpy.  
 

Sometimes as I felt like our health and safety is not as big of a priority, like that it can 
be compromised more by people making choices that aren't safe. A kid not wearing a 
mask is compromising my health and safety. And yeah, I think I looked up our 
Occupational Health and Safety Act the other day and read it because I was like, I want to 
know exactly what it says. And it says that like I have to be, I have to make sure I'm 
being healthy and safe and I have to make sure that everybody else is too. And it's like 

that airplane thing. You put the mask on first, then you help the child. 

 
It's just so much harder than it's ever been, so now I'm like, "Well, if I could retire at 

55, then maybe that's what I should do. And I can go get an easy job, and work a 
couple more years to supplement my retirement." 

 
I would say in the time I've started working in Yukon, the requirements and 

responsibilities of the everyday classroom educator, specialist educator has 

continued to rise with less resources and supports, or having to absolutely fight and 

claw to get the resources and supports you need. Over the years, it became a lot harder 
to run the classroom I guess you could say. And the needs of students has only grown as 
we've tried to move towards a far more inclusive classroom setting. So that for example, 
could be students who are on the autism spectrum, students with physical challenges, 
intellectual challenges, with just less and less supports coming from the department, from 
Student Support Services. And just really to survive, having to advocate, and 

advocate, and advocate. Otherwise, the quality of the program that I could deliver 

would drop. And my own mental, physical wellbeing would be put to the test. 
 
And there's a lot of people that had to be showing up for work and their anxiety was 
through the roof because they're immunocompromised or their family members. And, 
yeah, yeah. And then it's our job at Admin to take away that anxiety, to try to 

sequester those stressors to listen and reassure and to support in any way we can. 

But there's nobody asking us, there's nobody saying, "Hey, what can we do for your 

school?” 

 
Diminished social connection and sense of belonging related to physical isolation, loneliness, 
and severed relationships 
 

[…]the morale in my mind is so low. We had a staff meeting a few weeks ago and it was 
virtual. And our principal asked everyone to put one word that's describing their 

current mood, and it was deflated, exhausted, hopeless. The only positives were from 
the principal who was like, "I'm feeling hopeful"[…] 
 
Now students are coming back weaker because of the pandemic. It means you got to 
find some more resolve. […]  you have to say to kids, this isn't tough compared to most 



 

 

of the world and teenagers don't want to hear that. And they're still too young to really 
understand what you mean. […] Because I am kind of a suck it up and do the job kind of 
guy. I'm not much for whining. But all the advice I got was no, teenagers are really hurt 
by this pandemic and you've got to give them some space to be sad or lazy or however 
they're real acting.  
 
There were huge shifts in social dynamics between students. And even just as us as 
teachers we kind of lost that. We have a very family feel in my school. So if a kid needs a 
hug, you give them a hug. That kind of went away, right, like so there was like an 

institutional feel that came with the pandemic that didn't exist there, prior to the 

pandemic hitting. […] the relationships between teachers dissolved too.  
 
So it's also being neutral, that if someone who I completely disagree with comes to me 
for support, I still have to be supportive. And that's fine. I can be neutral about it, but it's 
just a little bit more stress. 

 
Exacerbation of existing mental health concerns  
 

I felt at first, it was okay. And yeah, I wasn't feeling that bad, but I feel like, I don't know, 
somehow I became less active, and that continued into the next school year. I've gained 
weight since the beginning of the pandemic, which I guess some people started working 
out a lot and I did the opposite, which then I don't feel good about that. And I just missed 
even having adult interactions outside of the classroom, that is a big thing for me. So I 
would say being home all the time, being online, I really missed that and not being able 
to hang out with friends. So there was a slide into more of a depression at that point, 
for sure. 

 
I think there was some amount of stress guilt over navigating other people's COVID 

boundaries. Like there are certainly people I work with who were like, "Oh, it's not such 
a big deal," and other people I work with who were more stressed out and sometimes you 
have this, embarrassment is not the right word, but you're like, "Oh, I think everyone is 
feeling comfortable hanging out right now, but I'm not.” So I'm just going to say, “I don't 
feel well” so I don't seem like the anxious one.  

 
It was terrible. It was easily the worst summer I've ever had, bar none. You can put that in 
all caps, bold underlined. I felt so trapped in Whitehorse. […] I felt super disconnected 
from nature, and I live in nature. […] I felt super disconnected. […] I just felt 

miserable. I was depressed. I was in a Groundhog Day. […] So it was a lot of same 
thing every day, try to get some exercise, make food, do whatever errands you could do 
bare minimum. […] It was really hard on my soul to go through that. And it's usually a 
time of recharge, reconnection with family, adventure and travel. And to then have to go 
into the start of back to school in-person learning. And I felt like I didn't have a 

summer. I felt completely starting a year with an empty tank. And yeah, I never want 
a summer like that again. I never want a stretch a time like that again. 

 
Negative physiological, mental, and behavioural responses to work-related stressors  



 

 

 
I had a tough group of kids that I was really in charge of. And I said text me whenever. 

Text me, call me, message me, whatever. When you're ready to learn, I'll be ready to 
help unless it's like the middle of the night. […] But I did, I mean even in June of 2020, a 
girl texted me at midnight and she was like, "This work. I need help with this." And so I 
helped her with it really quickly. […] But yeah, I did make myself really available to 

them. 
 

Part of it too is that with kids, you leave your baggage at home. When you're with kids, 

they are your priority. Their mental health, their physical well-being, their 

emotional well-being. So if I was stressed, I couldn't let the kids see that because 

they needed somebody to be rock solid for them every day. So, put that extra added 
pressure to kind of bundle it up and eat it. Eat that stress which probably isn't exactly 
healthy but it's what you had to do to get through each day. 

 
Most educators described signs of burnout or proclaimed to be burnt out  
 

I feel really frustrated with where I work and the job that I do right now, and that hasn't 
always been true for me. And it's like it's frustrating, that everybody is, running on empty, 
[…]. Then it's kind of like, "I know, but everyone's doing the best they can, and we're 

all just running on empty." And you kind of can't hold anyone to task because 

everyone's struggling. So for me, that's caused a lot of frustration because I feel like 
there needs to be something to be done, maybe there's nothing, maybe we all just have to 
put our heads down and push through this. 
 
It takes a lot of our energy and then this energy is not used for something else. 
 
Every little thing felt like an earthquake. No matter how little it was, I feel like just, at 
least for myself. And I know for some of my coworkers, like just no perseverance left. 
Like no, I guess, energy to brush off the little things that normally are just like okay, 
that's annoying, but whatever. I'll just check the box and move on just because it felt like 
there was a thousand boxes and they never ended.  
 
By Christmas time that first year when we went back, I did the same thing as I did for this 
spring break. I slept for four days straight. I just was like, "Ah, I should watch some TV 
or have a nap." […] That was kind of what I did. And that's how I did that whole entire 

year back was just push, push, push and keep moving forward because that was all 

that we could do really. 

 
I think sometimes you're burning on fumes, you're doing adrenaline. But when this is 
all said and done and it's like, you can relax, what does that look like? Are people just 
going to fall apart because they didn't realize that they had been running two and a half 
years, three years, just burning through all of their energy. 

 
These effects were exacerbated during periods of isolation for their families while they had to 
assume caregiving and teaching roles at home  



 

 

 
I definitely had increased anxiety. Yeah, it was stressful. My [partner] is also a teacher 
and we both work from home and we've [number] of young kids, and it was hard. […] 
Yeah, I think I had a lot of increased stress and a big part of it was, if I'm being frank, I 

did a few hours a day and then I had to kind of call it a day […]. There wasn't a lot 
that I could do at night after hours. There was some, and I did it, but I can't meet with 
kids late at night when my kids are asleep. 

 
In my own life, my [kid] was [elementary grade] at this time, and everything was online 
too. So, I have all my full day with Zoom. Sometime that was eight, nine hour, different 
meeting. Zoom was online all time at my house. I don't have any time to eat sometimes or 
to have lunch because that was really busy. Busy more than ever. And my own kid was 

by herself because we were working. So, I need to manage her studies. 
 
My [kid], that has been a big stress this year too. He missed a lot of school because of 
being in close contact. […] So trying to juggle, with his mom and myself, who's going 

to stay home? We're not supposed to use our regular sick days. We are only supposed to 
use the special leave day for that situation […] I don't have a lot of special leave left. I'm 
afraid I'm going to have to take some days, leave without pay, for caring for my [kids]. 

 
And then the other challenges were just managing things when I had to be at home. So 
I'm really fortunate that my partner was able to work fully remotely. So we didn't have a 
loss of income or anything like that at the time. And his work was very flexible, but we 
were ... Seriously, I kid you not, the department specifically told us we weren't 

allowed to do childcare during work hours while sending our kids home from 

school. Like what? 
 
Conversely, a number of educators reported positive effects on mental health and well-being 
during the period of at-home learning  
 

I think for me, the fact that what I have really is that I was home with my [kid]. So yes, 
my mental health was affected, but the fact that I had her here, I was able to spend time 
with her, to go outside. It was a beautiful time in the Yukon, like March, May, April. So, 
that really helped me to get through that.  
 
I was having the worst semester of my life. I had a class that was so hard to manage that I 
would close the door. They were my last class of the day and cry at my desk. I have not 
done that since my second year of teaching. It was brutal.[…] So I went from having the 
absolute hardest semester of my life to having the easiest […]. So I might have had sort 
of an odd experience there because it was great. It kept me from having to go on stress 

leave. 
 
I held it together. I got, what's the word, because I want to appear to be genuine, because 
I am, I just saw too many kids wandering the streets and it was supposed to be lock down, 
stay home, stay away from people. And it was very gratifying or moving that kids were 
all migrating back to the school. They were really missing school. 



 

 

 
I really liked being able to spend more time with my family. Not that much time, that was 
too much time. But I never saw my kids, I don't even know who they are. I've got no idea 
what they're doing in their lives most of the time. I go to work and they go to school. So 
7:45, I drop them off. A little after 5:00, they come home after school and after school 
care. I don't get to go to their school and do anything. I'll never get to see a recital or a 
play or anything. I can barely get to parent conferences. […]It was kind of nice to 

actually get to know my kids and realize how much work had really interfered with 

that. [Deidentified school] is like a 10-hour day job, which is not, I think, sustainable 

as a human. 

 
My relations with my colleagues, they are always the same. We were always very 

supportive and to each other, but I think the pandemic help us to know each other, 

the weaknesses and the strength. […] Before pandemic, you work and then you are a 
big team of educators with different files of face values and you go with that and then 
you go by affinities, like definitely it's human pandemic at the same time, brought us in 
another level because we had change our priorities the way we are in our relationships. 

 
3) Circumstances that Mitigated or Moderated Adversities 
 
Individual characteristics affected perceived capacities and proficiencies when dealing with 
pandemic-related changes 
 

I was home alone in my house. I spent a lot of it thinking about what am I going to do? 
And so I did a lot of professional development like that whole month of March after 
spring break. […] I'm also very technologically savvy. So I started to think about like, 
well, okay, what can I do? How am I going to get work to my kids? What kind of tech 
things can I use? I sure learned how to use Zoom very quickly.  

 
I think this is really important. I'm not your average teacher. I don't have a classroom of 
30 kids. When you look at what a teacher has to do, I have a real sweet assignment and 

my life is nothing compared to my life when I lived in [deidentified rural Yukon 

location]. […] I'm in a more privileged position for sure. 
 

It wasn't right away that they'd made the decision not to open up afterwards. And then 
they gave us two weeks to transition to having our class materials and stuff like that 
online. I felt the timeframe was pretty reasonably slow. I'm reasonably technologically 
apt […]. So it's probably a little bit different, I didn't have too much of a struggle 

shifting gears that way. And I think a lot of the teachers did. For some people, that was 
my much more difficult. So I felt that the timeline was really friendly. 

 
If this pandemic had hit about 10 years ago where I was as a teacher, without 
exaggerating, I really believe that I probably wouldn't still be teaching. It would've just 
been the straw that broke the camel's back. I had already taken some stress leave or sick 
time because of stress and there were things going on where I was not able to cope and 
deal well. I basically found myself forced into a position where I needed to make some 



 

 

changes and this external extreme stress situation probably would have broken me, 
at least professionally. I would've had to leave the profession. And who knows? I wasn't 
good at dealing with stress in any area of my life. Who knows what it would have done to 
my marriage or my family life or any of those things too? I was lucky it hit when it did. 
 
I don't feel like I experienced the pandemic in the same way as some other people did 
because we were isolated. Our borders were closed. Things were kind of business as 

usual here. It wasn't so bad. 
 
I keep circling back to some of my friends are teaching too in other jurisdictions. And 
you ask exposure notices here and stuff and, again, it's been pretty a pretty fortunate 

place to be here, in comparison to some of my friends that are teaching down south 
and their schools are more students in classes. And just more people, of course, in areas 
that they're at. I don't know. Again, coming back to with a perspective and just being 
here. 

 
The physical, social, and psychological work environment influenced perceived roles and 
responsibilities, impacting work duties and connections with colleagues. Furthermore, the 
school’s climate and culture establish the atmosphere for day-to-day practices  
 
 

[Deidentified principal name] was very supportive and made me feel self-assured in 
what I was observing and allowed me to double down on my instincts and really try to 

be a community member before being a teacher.  
 

[…] principal was really encouraging of me using my time to manage my personal 

health, my physical health, which had the added benefit of feeling supported as a 
professional in that there wasn't sometimes, some schools, some administrators will say, 
"Okay, well, your prep time is only for sitting in your room, preparing lessons and 
marking tests." And I felt personally, at least with this, that he was saying, "You're a 
professional. You'll manage your time and do your work when you need to do it. And 
here's the opportunity to use this resource that's here. And so you make your decision. " 
That's empowering as a professional to realize you're not being micromanaged like that. I 
had that double pronged benefit of having my health supported and my professionalism 
feeling like it was supported at the same time, so that was good. 
 
I like more experiential learning, for sure. And more field trips because it's way more fun 
to get out of the building. 

4) Educator-Identified Suggestions Moving Forward 

Develop systems and structures to support educators’ health and well-being so there is clarity 
and consistency across schools and classrooms 
 



 

 

I think it’s really beneficial to sort of take the pressure off looking at just stats and 

data, and trying to look at how can we be healthy, and how can we be supportive of 

each other emotionally for such a heavy job. 
 
And then I just had to learn, over the years, the balance, what's most important. The kids 

are the number one. Well, I'm number one because if I'm not okay, nobody else is 

okay or I'm not going to be able to support them, so self-care. 

 
It needs to be somebody's job at the department to advocate for teachers and communities 
so that they can build better relationships and actually feel they can stay in a community. 
 
The decision-makers need to understand that the impacts of their decisions go 

beyond politics to people. And it needs to be clear, consistent, compassionate. And it 
needs to be... They need to do more than pay... I don't even want to say lip service, but it 
can't always be reactionary. There's too much that's reactionary and not enough... […] 
We're still all exhausted because they think that as long as they say, "We understand it's 
been really hard for you. And you've been working really hard," they think that is 
acknowledgement. Words are not enough. They need to do more to make sure that 

there's actual systems in place. And that the systems that are in place are consistent, 

accountable, and actually take care of their human resources so that the human 

resources can take care of the kids. And when we take care of the kids that will ease 

the stress of the family and will help the community. 

 

Involve educators from all job positions in decision-making processes related to policies and 
procedures  
 

That was frustrating because people, the staff, were not feeling like they were valued. 

The students were valued but not them. That's probably equal to the capacity thing, 
that's a huge thing. People were very annoyed that they didn't feel like they were 
important enough to get these things. 

 
The most important point I would like that you emphasize, it's to... to get the people who 

are taking the decisions to visit schools, to be on the field, to be on the ground, to 

understand what is the reality, because it's easy to take decisions when you are 

seated at your computer and when you are not living the reality.  

 
I would like to not have to fight so much to have to highlight the rural reality. I 
would like to have real conversations and really be heard and by being heard, not just 
hearing me, but then acting on that in a practical way, not a policy way. Because how 
many times I've heard that that's policy and policy is equivalent to equal, equality is 

not equity. We know that in our students, it's the same for our schools and the 

people who run them. 

 
Find ways to reduce the workload of educators  
 



 

 

I think it would be around recognizing capacities of people. When these layers get 
added in to our lives and in our brains, we can't ... there's not much space for extra things. 
It's actually a time to reduce, I won't say reduce responsibilities but, what's the word? For 
example, on our PD days, I made sure there was something, like professional 
developmentally there, but I left it to them to decide if they needed, if they had the 
capacity to do it or not. If they needed to just do work in their classroom, that's fine. 
Everybody reported to work. Everybody was doing something. People were talking with 
each other but they needed, they need time in their day, too, to have space or time within 
their job. There's a phrase that goes along with that with children, too. I'm trying to 
remember it. It's like when you reduce the something, you increase the capacity. That's 
true for all of us, I think. 
 
[There is a need] to strategize days where I was saying we have great holidays, we get all 
the best stat days and we get summers. But burnout is super real. And living in the 
climate we do when it gets really dark and really cold. So there'll be times where I'll look 

towards a PD day where we're not teaching, and I don't have to worry about letting 

a student down, or having to worry about getting my sub plans in, and just skip it 

and just have a day of recharge. That's one way I survive 

 
The one thing I can think of is being flexible. I mean, you have to be able to be 

adaptive, and not singularly adaptive to the content that you're teaching, but 

adaptive to your mode of delivery or your expectations of what you're going to get 

back. Because I really don't think that there's much of a difference in that earlier example 
where I said that you create 14 packages for home and you get two back, there's got to be 
an alternate method of assessment. So all falls under that flexibility modification of a 
content assessment delivery.  

 
I think it's just the lack of human resources up in community and rural schools. This 
was an issue before COVID from what I've heard and it's unfortunate that we're getting 
hit even harder because of COVID. I know Whitehorse is also struggling to find supply 
teachers and teachers on call, but at least they have some. We're just hit harder being in a 
rural community. 

 
Administration, but the department and our professional development, they'll talk about 
self care. The hot topic this year has been inclusion, which that is awesome. Great. But 
you can't have an inclusive classroom when you don't have the support for it. You 
can't put one teacher and say, "Make the classroom inclusive." That's just not how it 
works. And so in my mind, you're preaching this self-care, but here's another thing to do, 
do more with less. And then it makes me feel that I'm not doing a good job because I 

can't make it as inclusive as it should be because there are kids that I cannot spend ... 
kids that need one-on-one support. I can't do that all the time. It's physically impossible. 
[…] You just can't get to everything. It's not possible. I do my best. But from what our 
PD has been, it makes me feel worse because I can't possibly do these things without 

support, so why are you preaching this that I should be doing this when it's 

impossible? Budgets are being cut and they're talking about getting rid of EAs when they 
need to be having more EAs, more LATs if they really want to make things inclusive. It's 



 

 

a great, great theory, but you need supports in place to be able to put into practice, and we 
don't have that I don't think anywhere in the Yukon at this point to do that. And I've 
talked to other colleagues who feel the same way and feel it's demoralizing to this be our 
professional development. But then we did have one speaker that was like, "Well, at this 
point with how crazy it is, the social wellbeing of the kids is the most important so just 
showing up is enough." There's so much mixed messaging that it gets super frustrating 
where it's like, "Just showing up is enough, but make your classroom an amazing 
inclusive place." Because then it's not just talking about that you're accepting of 
everyone. Obviously, that part is there, but to actually help all the kids who have higher 
needs, it's just not possible with one person. 

 
Re-evaluate policies and procedures for sick leave in light of COVID-19-related challenges 
 

When I'm not in school, it's a lot more work because I make a really detailed plan 

for whoever is going to be in there for me because […] I want to make sure that 
whoever is covering for me has, everything listed out in detail, has enough work that 
hopefully it's extra. I don't want them to come in and have a time where they're like, 
"Okay, there's 20 minutes left in this block. What do I do?" So it's a lot more work for 
me. I'd get up days that I would have to stay home. I'd go in at 4:00 in the morning into 
school, get everything gathered, make my sub plan and then come back home and take 
care of whoever was home that day. 

 
Consider potential long-term impacts of the pandemic including the notion of collective trauma 
and plan for ways to support educators  
 

[…] the effects are ongoing. The reality since the onset has changed, but not in a positive 
way. And that those stressors are still there, the work demands are still there and I don't 
know, I think for me, too, it's to be cautious of, this is a trauma everybody's enduring 
students, teachers, principals alike. And it's to be really conscious of what does that 

long term look like? And what supports are going to be in place when this is an 

endemic and we're going back to some normalcy. So how do we make sure that 

people are being taken care of in all aspects of their life? So, if we're going to preach 

self-care, what's going to be done to ensure that everybody is actually healthy? I 
imagine, there's going to be some form of PTSD for people. 
 
I think the biggest thing is the amount of isolation people probably felt and probably still 
aren't comfortable in sharing in that feeling of isolation, that lack of connectedness to 
others that, I can manage it on my own. And for some people, they just couldn't. The 
long-term effects of that for some people who truly feel as though that they can, but in 
reality, just can't. I think those types of consequences are going to show up in how many 
teachers quit the profession. How many people are done at the end of this year? I 

think our numbers are going to be pretty high. I think our tolerance level, our 

breaking point as educators, has never been higher than it is right now.  
 

I guarantee you, there'll be holes in the Yukon in administration next year. And I 
mean, I know that there's five positions that we couldn't even fill this past year, not until 



 

 

probably December. And some were just interim positions. So that's a telltale sign of 

the effect of what's been going on here and the effect of COVID, specifically, 

because there's never been those gaps historically. I mean, when you're not... You 
can't even get Yukon vice principals to apply on principal shifts and you can't even get 
Yukon teachers to apply vice principal shifts, you got to have a certain time to step 

back and say, "What's going on and why?" 

 
We're also trying to teach with less people, and less resources, and spending a school 
budget on hand sanitizer and cleaning supplies. And not knowing if that budget's going to 
get refilled or changing. Like it's these small oversights or these just ridiculous oversights 
that just as like, I guess a window into the systematic problem of how education is 
structured and portioned out, I guess, implemented. That you put on the stressors of a 

pandemic and it's just really highlighting the cracks. It's putting a lot of stress in the 

cracks. And it's really hard to not think about that crack and watch it become a 

gully. Like it's worrisome, very worrisome. 

 

I would say that I had been thinking about this a lot before the pandemic, and then the 
pandemic really solidified it. […] And it's if you don't take care of yourself, you will 

100%, this job will eat you up and spit you out. And the way it's trending in 
government and where our society's putting money, we're not getting the people in the 
buildings we need to be in the buildings. And we're seeing that even more this year with 
people who usually come to be a sub or do part-time work are just not showing up, 
because schools aren't safe places, and they're not supported. And the teachers there are 

getting jaded, and sick, and tired, and not really heard. And it would be like no 

matter what role you're in, you need to take care of yourself. So that's what I would 
say is the biggest learning. I'm definitely considering taking time off. I'm definitely 
considering taking not full-time just to not get to my weekends and be absolutely gutted, 
and not even wanting to do anything. 

 
Develop preparedness and disaster plans should an event like this happen again 
 

If you're saying there's a chance we have to pivot, then we do need some time to 

discuss what pivoting means. And that's not a 90-minute staff meeting on a Wednesday. 
That is two or three days of real work. The photocopying is already done. It's disaster 
planning preparedness. It's not pivoting do the best you can. We know what bad looks, 
like pivoting, it wasn't pivot. There was no education that last term. And I don't think we 
should even pretend that there was much good out of that. 


