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1. Course Description
The school as a social institution and its relation to other institutions. An examination of cultural values and educational aims; recruitment of students and educators; social origin of students and educators; role allocations in classroom, with peers and in the community.
2. Course Focus
We will focus on the social context of the development and transformation of our education system. We will also critically examine the impact of the complex interplay between the individual and the social structure of schooling, and of the broader social, economic, political and historical forces on gender, social class and racial groups as well as other makers of identity. We will also be concerned with how power functions within broad framework to affect decisions made about teaching and learning, which raises related questions about the purpose of education in contemporary times.
3. Required Texts
There are two required textbooks for this course:

Cynthia Levine-Rasky (ed.). (2009). Canadian Perspectives on the Sociology of Education. Toronto: Oxford University Press.

ISBN: 978-0-19-542530-7

Carr, P. & Lund, D. (Eds.)(2007). The Great White North? Exploring Whiteness, Privilege, and Identity in Education. Rotterdam: Sense Publishers.
ISBN: 978-90-8790-142-4 

The other required readings (peer-reviewed articles) are available either online or through the Lakehead electronic journal service.

4. Course format
This course includes two fundamental texts, which will involve a manageable amount of conceptual, theoretical and applied readings, laying the groundwork for in-depth discussion and analysis of the sociology of education. A number of peer-reviewed academic articles will also be called upon to supplement and diversify our understanding of the issues. In addition, we will watch a number of video-clips and films to provide a range of voices and vantage-points to inform our thinking. The first part of the course will involve a fair amount of reading in order to adequately and effectively situate our focus on the sociology of education. Progressively, we will seek to engage one another in critical dialog and debate, and students are encouraged to bring issues, thoughts and questions to the class, both in person and electronically. We will maintain discussions electronically through WebCT, and, for the most part, all assignments, communications and evaluations will take place through the WebCT portal. The instructor will lead discussions, make some presentations, and frame structured debate. The overall objective is critical engagement, and, for this to happen, students should immerse themselves in the readings and the assignments knowing that our personal experiences, identities, realities, ideologies and positionality all contribute to what we know. Therefore, we should be open to new learning, and, importantly, how we construct our own knowledge. Questions of all kinds are welcome. There will be ample opportunity for discussion and clarification of issues, which will become increasingly complexified and problematized as we advance in the course.
5.  Academic Guidelines

a.
A fundamental principle for the teaching and learning in this course is the free and open exchange of ideas in a climate of mutual respect, reinforcing an academic environment in which we can expand our horizons at the individual and collective levels.   

b.
There is a penalty for assignments handed in late unless appropriate arrangements and/or documentation (i.e., medical notes) are provided.
c. 
Written assignments must be formatted according to the ASA (American Sociological Association) Style Guide for referencing and citations. For more information, see the Department of Sociology webpage: http://sociology.lakeheadu.ca/index.php or the following website:

http://www.queensu.ca/sociology/files/styleguiderevised%20NOV06.pdf

d.
Plagiarism will not be tolerated and will be dealt with according to the University regulations. For more information, see University Regulations section “IX Academic Dishonesty,” Lakehead University Calendar 10/11: 

http://calendar.lakeheadu.ca/current/contents/regulations/univregsIXacdishon.html
e.
Diversity and equity are concepts of central importance within an academic context, and we should be cognizant of the experiences, approaches and presence of our colleagues.  Everyone should be made to feel comfortable in our classroom.

f. 
Attendance in class, preparation to discuss readings and assignments, submitting work on time, and following the structure and rhythm of the class are the responsibility of students.  

g. 
The readings for this course are extremely important, and will assist students greatly as they undertake the required assignments and prepare for the final exam.  

h.
Being able to write clearly, in good English, in a structure and style that is both effective and easy to follow, is important for this course. Students are encouraged to re-read and re-work their assignments before submitting them. The Instructor’s website contains a summary of points that will assist in writing an effective paper. There are University resources available for those in need of assistance with writing.

i. In accordance with University procedures, if you have a documented disability and require accommodations to obtain equal access in this course, please contact me privately to discuss your specific needs. You must be registered with the appropriate University service. 
j. 
The instructor will be available at designated times, before and after class, and through the WebCT portal. Arrangements will be made for telephone contact. This syllabus is purposely detailed so as to provide a clear guide to where we are headed, what is expected, and how assignments will be evaluated. 
k. 
In order to facilitate a respectful, constructive and conducive learning environment, 
students are asked to turn off all electronic devices during class time.
6. ASSIGNMENTS AND EVALUATION
	1. [ASSIGNMENT A – 10%] – Group Presentation (Open topic)
Student issues: 15-minute Group Presentations on an educational topic from a critical vantage-point. Students will provide the class with a maximum 2-page outline of the presentation, which will include the names of the presenters, the title, the key issues and a critical analysis of the topic, and also present a 15-minute oral presentation, which can include Powerpoint, and one or two short video-clips. Students are encouraged to be creative, to build on the readings and discussions in class, and address issues in an innovative matter. Working as a team, in an equitable, reasonable and effective manner, students are asked to consider what their colleagues would like to know about the topic presented, which should go beyond surface information. As there is not a lot of time for the presentation, due consideration should also be given to the most effective and enticing way to communicate the information. Avoid reading Powerpoint slides, and seek critical engagement and analysis.

As this is a group-assignment, it is imperative that students find the time to constructively work together, and also to craft a series of concepts, ideas and analysis that will coherently address the chapter selected.  Work should be divided up evenly, and every possible effort should be made to discuss issues in a respectful and engaging manner. This assignment attempts to put into practice the first step to transformational change, involving diverse people in a common project to ascertain how best to achieve a common goal. It will be important to map out a comprehensive plan for presenting the presentation, and, then, in a disciplined manner, proceed with the required work. 

Evaluation

a) Clarity of the material presented ----------------------------2

b) Critical analysis and inquiry ---------------------------------4

c) Engagement ----------------------------------------------------2

d) Effectiveness in communicating material ------------------2

                                                                                                   TOTAL (10

2.     [ASSIGNMENT B – 15%] – Written Assignment

Written assignment: Examine five experiences, personalities, events, issues and/or encounters that shaped your elementary/secondary educational experience as part of a Critical Reflection. Students will reflect on their lives by way of a paper (no more than 1000 words, double-spaced, Times Roman, size 12 font), which will highlight the five single events, factors, personalities, circumstances and/or long-term experiences that were most defining and significant to their educational journey. The focus on a critical examination of how you fit, or did not fit, into the formal school culture could be elucidated. You might interrogate what role your home-life played on your educational experience, touching on the values, experiences and culture of the family on your participation and achievement in the classroom. Some questions to be considered are: 
· Did I assimilate, accommodate, or reject significant societal/educational experiences?  Why?

· What has been the effect of that acceptance or rejection?

· What experiences placed limitations on my expectations?

· What encounters encouraged me?

· Where did my aspirations originate?

· Was I aware of those who had experiences different than those that I had?

· Based on these defining experiences, how do I feel about education?

This paper allows students to engage in the issues based on personal reflections and analysis. Do not share anything you do not wish to share: the goal is not to embarrass or make people relieve uncomfortable situations. However, this activity may lead to important insight into the sociology of education, which is the objective. Students should become critically engaged in the reading materials assigned for this course, and others, wherever possible, and include at least five references in order to bolster and frame the analysis. The paper should be structures appropriately, and contain, at the very least, an introduction, a discussion of the five items selected, an analysis, and a conclusion.

Evaluation

a) Structure and organization ----------------------------------2
b) Writing and communication --------------------------------2
c) Content --------------------------------------------------------4
d) Analysis -------------------------------------------------------4
e) Discussion ----------------------------------------------------3
                                                                                                 TOTAL (15
3. [ASSIGNMENT C – 15%] – Briefing Note
Written assignment: Write a 1500-word Briefing Note on an educational issue, which is different than the one you selected for Assignment A.

The objective is to use a critical pedagogical framework to diagnose an educational issue, and to explore, using academic, empirical and applied examples, the scope, depth and resonance of this issue. The paper should address, in an academic format, the following: a) on overview of the issue(s); b) the key issues or themes; c) a critical analysis of the piece, with reference to a minimum of ten academic references; d) reference to empirical, applied research; and e) some reflection and discussion on the importance of the issue in education.  It may be helpful to employ a factor analysis when undertaking this assignment, analyzing the problem from a range of angles, looking at the political, economic, social, legal, pedagogical, and philosophical factors. Another way of augmenting the analysis is to consider the vantage-points of various stakeholders in relation to the issue raised, including students, teachers, principals, supervisory officers, state officials, decisionmakers, parents, community groups and others.  Added to this could be a critique of the salience of identity, which would consider race, ethnicity, class, gender, religion, sexual orientation, etc.. There is some flexibility in this assignment but students should include the following in their framework:
a. Issue
b. Background
c. Context
d. Critical analysis
e. Discussion
f. Reflection
g. Questions for reflection
h. References  
Evaluation

f) Structure and organization ----------------------------------2
g) Writing and communication --------------------------------2
h) Content --------------------------------------------------------4
i) Analysis -------------------------------------------------------5
j) Discussion ----------------------------------------------------2

                                                                                                 TOTAL (15
4. [ASSIGNMENT D – 15%] – Group Presentation (Whiteness, identity and power)
As per the course schedule, students will work in groups of 2-3 to present a chapter in the Carr and Lund text. Students will provide the class with a maximum 2-page outline of the presentation, which will include the names of the presenters, the title, the key issues and a critical analysis of the topic, and also present a 15-minute oral presentation, which can include Powerpoint, and one or two short video-clips. Students are encouraged to be creative, to build on the readings and discussions in class, and address issues in an innovative matter. Working as a team, in an equitable, reasonable and effective manner, students are asked to consider what their colleagues would like to know about the topic presented, which should go beyond surface information. As there is not a lot of time for the presentation, due consideration should also be given to the most effective and enticing way to communicate the information. Avoid reading Powerpoint slides, and seek critical engagement and analysis.

As this is a group-assignment, it is imperative that students find the time to constructively work together, and also to craft a series of concepts, ideas and analysis that will coherently address the chapter selected.  Work should be divided up evenly, and every possible effort should be made to discuss issues in a respectful and engaging manner. 
As all students will be reading this book, attempt to make linkages with the various components contained therein, and also to cognizant of the related material that we`re covering in class. Develop a critical analysis that includes examples, and also illustrates the meaning of the concepts covered. 
Evaluation

e) Clarity of the material presented ----------------------------3
f) Critical analysis and inquiry ---------------------------------6
g) Engagement ----------------------------------------------------4
h) Effectiveness in communicating material ------------------2

                                                                                                   TOTAL (15
5.  [ASSIGNMENT D – 25%] – Written Assignment

Written assignment: Write a 3000-word paper on the social context of education (there is a lot of flexibility 

within this topic to shape something of interest)

The essay will require intensive library research on an issue in the sociology of education literature. 

Topics are open. Students are expected to begin with a topic suggested in the course readings, and to develop those themes. Some examples: 

· Reforms to elementary school and the rise of school choice; 

· Reforms to university financing and its consequences for accessibility; 

· Educational inequalities for rural students in Canada; 

· The growth of private school options in Canada; 

· A sociological analysis of Advanced Placement, and gifted programs in public education; 

· The rise of religious day-schools in Canada’s urban centres; 

· Contemporary approaches to feminist pedagogy;

· Black-focussed schools in Canada; 

· Intersections of social class, race, and gender in educational inequalities; 

· A critical analysis of school anti-harassment policies;

· Social justice and teacher education.

Components: 

· separate title page with title, name, course name and number, date, and total WORD COUNT;

· Essay length should be 3000 – 3500 words, which includes references, notes, etc.;

· Paginate;

· Include in-text citations and a reference list in ASA style. Citations must be correctly formatted. 

· Students may refer to course readings and others beyond the course. Refer to as many sources as required to adequately explore the various dimensions of your chosen topic. No quantity of references is specified.

· Students are expected to cite from a wide range of sources including books, scholarly journals, research reports (eg. from teachers’ federations and/or public policy organizations; see list of sites and links below), government documents, archive collections, and reputable electronic sources. (This excludes commercial sites, Wikipedia, blogs, forums, and other personal electronic sources.) Students are absolutely expected to use electronic indexes and databases, especially ERIC and Sociological Abstracts. Refer to LU library sources, the Department of Sociology website, and the Instructor website in addition to the following site for access to resources: http://atoz.ebsco.com/titles.asp?Id=1790&sid=172046557&TabID=2
· These expectations will serve as evaluation criteria for essays in addition to all of the conventional standards for effective essay-writing in sociology, ie. thesis statement, an effective introduction and conclusion, well-formulated arguments, critical analysis, and research effort.
Evaluation

a) Structure and organization ---------------------------------3
b) Writing and communication -------------------------------3
c) Content --------------------------------------------------------5
d) Analysis -------------------------------------------------------6
e) Discussion ----------------------------------------------------5
f) Pertinence of references -------------------------------------3

                                                                                                   TOTAL (25
6.  [PARTICIPATION – 20%]

In-class participation, preparation, leading discussions, when required, and WebCT postings/discussion constitute participation in this course. 

Students should do all of the required readings, and come to class prepared to discuss issues as well as raising concerns and questions. 

For the Carr and Lund book, students, in small groups, will be asked to lead a discussion on one of the chapters. This is is not a formal Powerpoint presentation but, rather, is meant to engage other students in debate. This presentation should be approximately 10 minutes plus another 10 minutes of discussion with the class. 

Students will also be asked to lead a short discussion based on a 5-7 minute overview that they will provide to the class. This is not a formal presentation but, rather, a discussion that students will present and lead.

The final component for participation is the WebCT postings. The postings of roughly 150-200 words each should contain a couple of well-written paragraphs as well as two or three critical comments/observations; students should also engage others with questions about what others have said. The goal is to be original, innovative and pertinent, and to highlight areas of interest and concern in an engaging way.  In other words, in attempting to be critical, the objective is not to simply regurgitate what the authors or others have said but to somehow link this to our diverse socio-political and education context.  Students are also invited to comments on the postings of their colleagues, to engage in critical dialogue with them, and to use WebCT as a vehicle to better understand the issues discussed in class. Typically, students should comment on, at least once, on the postings of their colleagues. WebCT will be used as a communication-tool for the course, and students are encouraged to work together on assignments, where appropriate, through this mechanism. 

Evaluation

a) Consistency of participation -------------------------6

b) Pertinence of participation ---------------------------7

c) Critical engagement -----------------------------------7

                                                                                        TOTAL ( 20

OVERVIEW of the GRADING

ASSIGNMENT A -----------------------------------------------------------------------------10      (Week 6
ASSIGNMENT B -----------------------------------------------------------------------------15      (Week 11
ASSIGNMENT C -----------------------------------------------------------------------------15      (Week 16
ASSIGNMENT D -----------------------------------------------------------------------------15      (Weeks 14-17
ASSIGNMENT E------------------------------------------------------------------------------25      (Week 24
PARTICIPATION -----------------------------------------------------------------------------20     (Continuous

                                                                                                                                    TOTAL (100
7.COURSE STRUCTURE AND CONTENT

WEEK

CONTEXT & READINGS

ASSIGNMENTS

1

STARTING-POINT

a) Introductions; b) Starting a new course; c) Some thoughts on critical thinking; d)Reviewing the syllabus; e) Contextualizing the sociology of education; f) Looking at resources; g) Video-clips

2

THEORETICAL FOUNDATIONS

+CLR book (Introduction, Chapter 1, Chapter 2, Chapter 3)

3

THEORETICAL FOUNDATIONS

+CLR book (Chapter 4, Chapter 5, Chapter 6)

+ Kincheloe, J. (2008). Critical Pedagogy and the Knowledge Wars of the Twenty-First Century, International Journal of Critical Pedagogy, 1(1), 1-22.
(http://freireproject.org/ojs/index.php/home/article/view/48/16
WebCT posting: Having reviewed some of the theoretical foundations to the sociology of education, submit a posting on how you believe that our education is structured, borrowing on the concepts elucidated in the first six chapters of the CLR book.

4

DIVERSITY AND EDUCATION

+CLR book (Chapter 9, Chapter 10, Chapter 19)

+ Carr, P. R. (2008). The “Equity Waltz” in Canada: Whiteness and the informal realities of racism in education, Journal of Contemporary Issues in Education, 2008, 3(2), pp. 4-23.
(http://ejournals.library.ualberta.ca/index.php/JCIE/article/viewFile/4575/3735
WebCT posting:  Thinking about diversity in broad terms, how would you evaluate your educational experience in terms of difference?

5

THE BODY AND EDUCATION

+CLR book (Chapter 8, Chapter 13)

+ Moon Charania, M. (2009). Reading the body: the rhetoric of sex, identity and discipline in girls' education, International Journal of Qualitative Studies in Education, 23(3), 305-330
WebCT posting: Does gender matter in education? How?

6

STUDENT ISSUES – GROUP PRESENTATIONS

Student issues: 15-minute Group Presentations on an educational topic from a critical vantage-point

[ASSIGNMENT A - 10%]

7

SOCIAL CLASS AND EDUCATION

CLR book (Chapter 7, Chapter 12, Chapter 18)

8

STUDENTS AND TEACHERS

+ Porfilio, B. J. & Tian, Y. (2006). "Student as Consumer": A Critical Narrative of the Commercialization of Teacher Education, Journal for Critical Education Policy Studies, 4(1).

( http://www.jceps.com/?pageID=article&articleID=56
+ Barrett, S. E., Solomon, R. P., Singer, J., Portelli, J. P. & Mujuwamariya, D. (2009). The hidden curriculum of a teacher induction program, Canadian Journal of Education, 32(4), 677‐702
(http://www.csse.ca/CJE/Articles/FullText/CJE32-4/CJE32-4-BarrettEtAl.pdf
+ Ryan, J., Pollock, K., & Antonelli, F. (2009). Teacher Diversity in Canada: Leaky

Pipelines, Bottlenecks, and Glass Ceilings, Canadian Journal of Education, 32(3), 591-617.
(http://www.csse.ca/CJE/Articles/FullText/CJE32-3/CJE32-3-RyanEtAl.pdf
9

NON-MAINSTREAM HEGEMONIC PERSPECTIVES

+CLR book (Chapter 10, Chapter 11, Chapter 14)

WebCT posting: What can and should be said about the place of Aboriginal peoples within the curriculum? And, does our education-system promote homophobia?

10

INTRODUCING WHITE PRIVILEGE

+FILMS: Blue Eyed 1 and 2

+Carr and Lund book (Foreword, Introduction, Chapter 1, Chapter 2)

WebCT posting: What do you think of the Blue Eyed films? Is Canada the same as the US? How do we explain systemic racism? Does the Whiteness analysis help us understand inequity?

11

STUDENT ISSUES – BRIEF (INDIVIDUAL) PRESENTATIONS

Student issues: Each student is to prepare an informal 5-7 minute presentation on a newspaper article, mainstream issues, commonly-held view, or some educational policy. The presentation should briefly outline why it is an issue, and then critically analyze how it is understood within different lenses and by different groups.

Written assignment: Critical Reflection
[ASSIGNMENT B – 10%] – due on Sunday of this week

12

EDUCATIONAL GOVERANCE

+CLR book (Chapter 15, Chapter 20)

WebCT posting: What have you learned about how power affects education? Is education a political project? How is the curriculum affected by power? How can we best understand power?
13

CONTEMPORARY EDUCATIONAL CONCERNS IN CANADA

CLR book (Chapter16, Chapter17, Chapter 21)

14

WHITENESS AND ABORIGINAL PEOPLES – STUDENT-LED PRESENTATIONS

+Chapter 3- Being White and Being Right: Critiquing Individual and Collective

Privilege (James Frideres)

+Chapter 4- Going Native: A White Guy’s Experience Teaching in an Aboriginal

Context (Herbert C. Northcott)

+Chapter 5- On Indigenous Academia: The Hermeneutics of Indigenous Western

Institutional Participation—Eleven Theorems (Tracey Lindberg)

+Chapter 6 - “Don’t Blame Me for What My Ancestors Did”: Understanding the Impact of Collective White Guilt (Julie Caouette and Donald M. Taylor)
WebCT posting: What is your experience with Aboriginal peoples? Do you believe that Canada has upheld a regime of institutionalized racism in relation to Aboriginal peoples? What can be done to rectify this situation?

15

WHITENESS AND TEACHING – STUDENT-LED PRESENTATIONS

+ Chapter 7- Development of Anti-Racist White Identity in Canadian Educational Counsellors (Christine Wihak)
+Chapter 8 - “Radical Stuff”: Starting a Conversation about Racial Identity and

White Privilege (Susan A. Tilley and Kelly D. Powick)

+Chapter 9 - Who Can/Should do this Work? The Colour of Critique (Carl E. James)

+Chapter 11- Re-inscribing Whiteness Through Progressive Constructions of “the Problem” in Anti-Racist Education (Lisa Comeau)

WebCT posting: What is your experience with Whiteness in education? Do you believe that White power and privilege still exists in Canada and in our  education system? Discuss. 

16

WHITENESS AND INSTITUTIONS – STUDENT-LED PRESENTATIONS

+Chapter 12 - Discourses on Race and “White Privilege” in the Next Generation of Teachers (R. Patrick Solomon and Beverly-Jean M. Daniel)

+Chapter 13 - White Canadian Female Teachers and Technology in Education: Stories Reproducing the Status Quo (Brad Porfilio)

+Chapter 10 - The Parents of Baywoods: Intersections between Whiteness and Jewish Ethnicity (Cynthia Levine-Rasky)

+Chapter 14 - Whiteness and Philosophy: Imagining Non-White Philosophy in

Schools Laura Mae Lindo
Written assignment: Write a 1500-word Briefing Note on an educational issue.

[ASSIGNMENT C – 15%] – due on Sunday of this week
17

WHITENESS AND INSTITUTIONS – STUDENT-LED PRESENTATIONS

+Chapter 15 - (De)Centering Normal: Negotiating Whiteness as a White School

Administrator in a Diverse School Community Debbie Donsky and Matt Champion

+Chapter 16 - A Group That Plays Together Stays Together: Tracing a Story of

Racial Violence (Gulzar R. Charania)

+Chapter 17 - The Whiteness of Educational Policymaking (Paul R. Carr)
WebCT posting: What are your thoughts and diversity after having been exposed to the notion Whiteness? Have your views changed? Should White people be more engaged in social justice? How important is race in contemporary society?
18

NEO-LIBERALISM AND EDUCATION

+Leyva, R. (2009). No Child Left Behind: A neoliberal repackaging of social Darwinism, Journal for Critical Education Policy Studies, 7(1). 

(http://www.jceps.com/?pageID=article&articleID=156
+Agostinone-Wilson, F. (2006). Downsized Discourse: Classroom Management, Neoliberalism, and the Shaping of Correct Workplace Attitude, Journal for Critical Education Policy Studies, 4(2).

( http://www.jceps.com/?pageID=article&articleID=69
19

                  (MIS)INFORMATION AND THE POLITICS OF EDUCATION 

+Gordon, S. T., Smyth, J., & Diehl, J. (2008). The Iraq War, 'Sound Science,' and 'Evidence-Based' Educational Reform: How the Bush Administration Uses Deception, Manipulation, and Subterfuge to Advance its Chosen Ideology, Journal for Critical Education Policy Studies, 6(2).

(http://www.jceps.com/?pageID=article&articleID=137

+Philip E. Kovacs, P. E. & Christie, H. K. (2008). The Gates' Foundation and the Future of U.S. Public Education: A Call for Scholars to Counter Misinformation Campaigns, Journal for Critical Education Policy Studies, 6 (2).

(http://www.jceps.com/?pageID=article&articleID=128
WebCT: What do you think about what the authors have to say this week? Can language be used to manipulate, and what is the connection to education?
20

COMPARATIVE SOCIOLOGY AND MINORITY GROUPS

+Wotherspoon, T. (2008). Teachers' Work Intensification and Educational Contradictions in Aboriginal Communities, Canadian Review of Sociology,, 45(4), 398-418. 

+Thiessen, V. (2009). The Pursuit of Postsecondary Education: A Comparison of First Nations, African, Asian, and European Canadian Youth, Canadian Review of Sociology, 46(1), 5-37.
21

RE-VISTING ETHNIC AND IMMIGRANT ACHIEVEMENT

+Anisef, P., Brown, R., Phythian, K., Sweet, R. & Walters, D. (2010). Early School Leaving among Immigrants in Toronto Secondary Schools, Canadian Review of Sociology, 47(2), 103-128.

+Abada, T., Hou, F. & Ram, B. (2009). Ethnic differences in educational attainment among the children of Canadian immigrants, Canadian Journal of Sociology, 34 (1).

(http://ejournals.library.ualberta.ca/index.php/CJS/article/view/1651/5153
22

CRITICALITY AND POTENTIAL FOR TRANSFORMATIONAL CHANGE

+Edmondson, J. & D’Urso, A. (2007). The importance of being critical: Opening possibilities and hope in education policy study, Journal for Critical Education Policy Studies, 5(1).

( http://www.jceps.com/?pageID=article&articleID=87
+Carr, P. (2008). “But What Can I Do?” Fifteen Things Education Students Can Do to Transform Themselves In/Through/With Education, International Journal of Critical Pedagogy, 1(2), 81-97. 

(http://freireproject.org/ojs/index.php/home/article/view/56/31
WebCT posting: Can education be transformative? How, for whom, to what end...?
23

OPEN SESSION - REVIEW
24

ASSIGNMENT E – FINAL PAPER
[Final Paper – 25%] - due on Sunday of this week



14

